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Unit Overview  

Content Area: United States History 

Unit Title: Colonization and Settlement   

Target Course/Grade Level: AP U.S. History, 11th Grade 

Unit Summary  

In this unit, students will trace the development of the first English settlements in North America.  Reasons for their 

establishment as well as challenges faced by the colonists will be explored.  Students will examine the evolving 

political, economic, and social relationship between England and the Thirteen Colonies.  They will analyze the 

emergence of and reasons for differing regions within British North America. 

Primary interdisciplinary connections: Language Arts and Reading, Economics, Music Appreciation 

21st century themes: Financial, economic, and business literacy; Civic literacy; Environmental literacy.  

Amistad Commission Mandate: http://www.njamistadcurriculum.net/ 

 

Unit Rationale 

There were several reasons why Europeans became interested in the Americas from 1450 to 1500. Economic and 

political factors were dominant. The French settled in Canada and eventually turned to trapping and fur trading. 

Overcrowding in England and religious persecution were both factors in driving some Englishmen toward America. In 

the Jamestown colony indentured servants and the first slaves brought to the Americas made up a majority of the 

workforce. The Massachusetts Bay colony was established in 1629 by the Puritans; Governor John Winthrop 

envisioned the colony as a "city upon a hill." Religious dissent led to the founding of several more New England 

colonies. The ecosystem of the Americas was drastically altered by the Europeans.  The economic theory of 

mercantilism, which held that a state should be as economically self-sufficient as possible, helped to motivate England 

and other European powers to discover and develop colonies, as colonies could provide raw materials. The triangular 

trade system tied together the economies of Europe, the Americas, and Africa and brought slaves to the Americas. The 

Salem Witch Trials in Massachusetts were a result of social unrest existing in the Massachusetts colony. Wars between 

the European powers spilled over into the Americas during this period, with Native American tribes cultivated as allies 

by either the English or the French. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically 

about how past and present interactions of people, cultures, and the environment shape the American heritage. Such 

knowledge and skills enable students to make informed decisions that reflect fundamental rights and core democratic 

values as productive citizens in local, national, and global communities. 

6.2 World History/Global Studies All students will acquire the knowledge and skills to think analytically and 

systematically about how past interactions of people, cultures, and the environment affect issues across time and 

cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible 

world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed citizens 

who value diversity and promote cultural understanding by working collaboratively to address the challenges that are 

inherent in living in an interconnected world. 

Content Statements 

 North American Colonial societies adapted European governmental, economic, and cultural institutions and 

ideologies to meet their needs in the New World.  

 The methods of and motivations for exploration and conquest resulted in increased global interactions, 

differing patterns of trade, colonization, and conflict among nations. 

 Colonization was inspired by the desire to have access to resources and markets, often at the expense of the 

indigenous culture, population, and environment. 

 Determine the credibility and value of information, while also considering context, point of view, and multiple 

perspectives. 

http://www.njamistadcurriculum.net/
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 Collaboratively evaluate possible solutions to problems and conflicts that arise in an interconnected world. 

 Determine the credibility and value of information, while also considering context, point of view, and multiple 

perspectives. 

 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.1.a Explain how British North American colonies adapted the British governance structure to fit their 

ideas of individual rights, economic growth, and participatory government. 

6.1.12.A.1.b Analyze how gender, property ownership, religion, and legal status affected political rights.   

6.1.12.B.1.a Explain how geographic variations (e.g., climate, soil conditions, and other natural resources) 

impacted economic development in the New World.     

6.1.12.C.1.a Explain how economic ideas and the practices of mercantilism and capitalism conflicted during 

this time period.   

6.1.12.C.1.b Determine the extent to which natural resources, labor systems (i.e., the use of indentured 

servants, African slaves, and immigrant labor), and entrepreneurship contributed to economic 

development in the American colonies. 

6.1.12.D.1.a Assess the impact of the interactions and conflicts between native groups and North American 

settlers. 

6.2.12.B.1.a Explain major changes in world political boundaries between 1450 and 1770, and assess the 

extent of European political and military control in Africa, Asia, and the Americas by the mid-

18th century. 

6.2.12.B.1.b Determine the role of natural resources, climate, and topography in European exploration, 

colonization, and settlement patterns. 

6.2.12.C.1.b Trace the movement of essential commodities (e.g., sugar, cotton) from Asia to Europe to 

America, and determine the impact trade on the New World’s economy and society.   

6.2.12.C.1.c Assess the role of mercantilism in stimulating European expansion through trade, conquest, and 

colonization.    

6.2.12.D.1.a Assess the political, social, and economic impact of the Columbian Exchange of plants, animals, 

ideas, and pathogens on Europeans and Native Americans.   

6.2.12.D.1.c Analyze various motivations for the Atlantic slave trade and the impact on Europeans, Africans, 

and Americans. 

6.3.12.A.2 Compare current case studies involving slavery, child labor, or other unfair labor practices in the 

United States with those of other nations, and evaluate the extent to which such problems are 

universal. 

Unit Essential Questions 

 What the reasons for colonization in North 

America? 

 How did the theory of mercantilism impact the 

relationship between Britain and her colonies? 

 How did the Northern colonies differ from the 

Southern colonies socially, politically, and 

economically? 

 Why did slavery arise and how did it evolve in 

British North America? 

Unit Enduring Understandings 

 Colonization in North America resulted from profit seeking 

join stock companies and monarchies, the rise of 

nationalism in Europe and the search for religious freedom 

and social equality.  

 Mercantilism kept the in perpetual economic adolescence as 

they were subject to British regulations and restrictions such 

as the Navigation Laws.  

 The rise of a plantation economy in the South led to the 

establishment of an aristocratic society reliant on slave labor 

whereas in the North a diverse economy emerged based on 

free labor.   

 The decline of indentured servitude led to the need for a 

new labor source, filled by African slaves transported via 



4 

 

Alternative Assessments                                            Formative Assessments 

 Reenactment of Salem Witch Trials. 

  Pamphlet advertising an English colony.    

 Create charts illustrating differences between 

Northern and Southern colonies  

 Create a graphic illustrating the Northern and 

Southern social structures.  

 Chapter Test / Quizzes 

 Outlines / Homework Quizzes 

 DBQ 

 

 

Lesson Plans  
Lesson Timeframe 

Lesson1 

An English Settlement at Jamestown 

 

2 Days 

Lesson 2 

Puritan New England  

 

3 Days 

Lesson 3 

Settlement of the Middle Colonies 

 

2 Days 

the Triangle Trade.  This labor system would come to 

dominate the economic and political structure of the 

Southern colonies.   

Unit Learning Targets 

Students will ... 

 Identify the obstacles facing the first English settlers in North America.  

 Understand the factors that helped Jamestown flourish.  

 Describe the causes of Bacon’s Rebellion. 

 Identify the motives that led the Puritans to New England.  

 Summarize the principles of government established by dissenters.  

 Explain the conflict between the English colonists and the Native Americans.  

 Describe daily life and diversity in the middle colonies.  

 Explain the economic relationship between England and its American colonies. 

 Describe how tensions arose between England and its colonies.  

 Summarize how salutary neglect of the colonies after 1688 planted the seeds of self-government.  

 Trace the development of a plantation economy in the American south. 

 Explain the way of life in the Southern colonies.  

 Describe the slave trade and the role of slavery in the plantation economy.  

 Describe life for colonial slaves. 

 Trace the development of a varied and thriving economy in the North. 

 Explain the diverse society of the North and the tensions that led to witchcraft trials in Salem.  

 Summarize the influence of the Enlightenment and the Great Awakening.  

 

Evidence of Learning 

Summative Assessment (3-4 days) 

As a summative assessment, students will work cooperatively to construct two charts illustrating the similarities and 

differences of the various northern and southern colonies.   

 

Equipment needed:  LCD projector, computer, student laptops 

Teacher Resources: Internet, YouTube, Netflix 
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Lesson 4 

England and Its Colonies  

 

2 Days 

Lesson 5 

The Agricultural South  

 

2 Days  

Lesson 6 

The Commercial North  

 

2 Days 

Lesson 7 

Summative Assessment   

 

2 Days 

Teacher Notes:  

 N/A 

 

Curriculum Development Resources 

Gilder Lehrman site.  

http://www.njamistadcurriculum.net/ 

 

 

Lesson Plans  
Lesson Timeframe 

Lesson1 

An English Settlement at Jamestown 

 

2 Days 

Lesson 2 

Puritan New England  

 

3 Days 

Lesson 3 

Settlement of the Middle Colonies 

 

2 Days 

Lesson 4 

England and Its Colonies  

 

2 Days 

Lesson 5 

The Agricultural South  

 

2 Days  

Lesson 6 

The Commercial North  

 

2 Days 

Lesson 7 

Summative Assessment   

 

2 Days 

Teacher Notes:  

 N/A 

 

Curriculum Development Resources 

The completed Curriculum Design Template shows how this unit is situated within the district’s United 

States I history course.  

 

NJSLS-ELA Companion Standards: 

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting 

insights gained from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary that makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords 

with textual evidence, acknowledging where the text leaves matters uncertain 

http://www.njamistadcurriculum.net/
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 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an 

author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in 

Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., 

visually, quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent 

understanding of an idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR 

text complexity band independently and proficiently. 

 

 

Unit Overview  

Content Area: United States History 

Unit Title: Revolution and the New Nation    

Target Course/Grade Level: AP U.S., 11th Grade 

Unit Summary  

In this unit, students will explore the causes and effects of the French and Indian War.  They will also 

examine the factors that led to rebellion against Britain.  The political ideology of the Revolution will be 

examined. Students will trace the events of the war, focusing on key battles and figures.  Students will 

determine the weakness of the Articles of Confederation, which led to the drafting of the United States 

Constitution.  Finally, students will become familiar with the structure of the Constitution and how it 

established the nation’s republican government.   

Primary interdisciplinary connections: Language Arts and Reading, Economics, Music Appreciation 

21st century themes: Financial, economic, and business literacy; Civic literacy; Environmental literacy.  

Amistad Commission Mandate: http://www.njamistadcurriculum.net/ 

 

Unit Rationale 

Tensions between the British and the French intensified in the 1740s; a result of this tension was the Seven 

Years War, in which colonial militias were involved. The French were defeated in this war, essentially 

ending their political influence on the Americas. During and after this war the British imposed a number of 

taxes and duties on their colonies, creating unrest. The Stamp Act created great resentment in the colonies. 

The results of this resentment included the Stamp Act Congress of 1765, the Boston Massacre of 1770, 

and the Boston Tea Party of 1773. The First Continental Congress met in 1774 and resolved that the 

colonies would resist efforts to tax them without their consent.  The Second Continental Congress, meeting 

in May 1775, began to prepare the American colonies for war. The impact of Common Sense by Thomas 

Paine and other documents continued to fan anti-British sentiment in the colonies, although there were still 

a number of loyalists who supported British policies. As commander of the colonial army, George 

Washington practiced a defensive strategy, which, along with invaluable assistance from the French, 

helped to defeat the British army. The first government of the new nation was established by the Articles 

of Confederation, which created a weak national government.  In 1787 the Articles of Confederation were 

discarded and the Constitution of the United States was created, establishing a stronger federal 

government. The Constitution established a bicameral legislature, three branches of government, and the 

division of power between the states and the federal government. The Bill of Rights also established many 

basic freedoms central to the identity of the United States. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

http://www.njamistadcurriculum.net/
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American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies All students will acquire the knowledge and skills to think analytically 

and systematically about how past interactions of people, cultures, and the environment affect issues 

across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

 The war for independence was the result of growing ideological, political, geographic, economic, 

and religious tensions resulting from Britain’s centralization policies and practices. 

 The United States Constitution and Bill of Rights were designed to provide a framework for the 

American system of government, while also protecting individual rights. 

 Debates about individual rights, states’ rights, and federal power shaped the development of the 

political institutions and practices of the new Republic. 

 Determine the credibility and value of information, while also considering context, point of view, 

and multiple perspectives. 

 Communicate through rational and persuasive written and oral arguments to present solutions to 

controversial issues. 

 Discontent with prevailing economic, political, and social conditions was the impetus for change, 

which resulted in revolution or reform. 

 Determine the credibility and value of information, while also considering context, point of view, 

and multiple perspectives 

CPI #  Cumulative Progress Indicator (CPI) 

6.3.12.C.1 Participate in a simulated meeting (e.g., President’s Council, World Bank, 

International Monetary Fund (IMF)), research evidence from multiple sources about 

an economic problem, (e.g., inflation, unemployment, deficit), and develop a plan of 

action.  

6.3.12.D.1 Analyze the impact of current governmental practices and laws affecting national 

security and/or individual civil rights/privacy. 

6.2.12.A.3.b Relate the responses of various governments to pressure for self government or self 

determination to subsequent reform or revolution. 

6.1.12.A.2.a Assess the importance of the intellectual origins of the foundational documents (i.e., 

Declaration of independence, the Constitution, and the Bill of rights) and assess their 

importance on the spread of democracy around the world. 

6.1.12.A.2.b Compare and contrast state constitutions, including New Jersey’s 1776 constitution, 

with the United States Constitution, and determine their impact on the development 

of American constitutional government 

6.1.12.A.2.c Compare and contrast the arguments of Federalists and Anti-Federalists during the 

ratification debates, and assess their continuing relevance.   

6.1.12.A.2.d Explain how judicial review made the Supreme Court an influential branch of 

government, and assess the continuing impact of the Supreme Court today. 

6.1.12.A.2.e Examine the emergence of early political parties and their views on centralized 

government and foreign affairs, and compare these positions with those of today’s 

political parties. 

6.1.12.B.2.a Analyze how the United States has attempted to account for regional differences 

while also striving to create an American identity. 
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6.1.12.B.2.b Evaluate the effectiveness of the Northwest Ordinance in resolving disputes over 

Western lands and the expansion of slavery. 

6.1.12.C.2.a Assess the effectiveness of the new state and national governments attempts to 

respond to economic challenges including domestic (e.g., inflation, debt) and foreign 

trade policy issues. 

6.1.12.D.2.a Analyze contributions and perspectives of African Americans, Native Americans, 

and women during the American Revolution. 

6.1.12.D.2.b Explain why American ideals put forth in the Constitution (i.e., due process, rule of 

law, and individual rights) have been denied to different groups of people throughout 

time. 

6.1.12.D.2.c Relate events in Europe to the development of American trade and American foreign 

and domestic policies. 

6.1.12.D.2.d Analyze arguments for new women’s roles and rights, and explain why 18th-century 

society limited women’s aspirations. 

6.1.12.D.2.e Determine the impact of African American leaders and institutions in shaping free 

Black communities in the North. 

Unit Essential Questions 

 What were the reasons for the growth of the 

independence movement in the colonies? 

 What are the ideas and grievances presented in the 

Declaration of Independence? 

 What were the major battles of the American 

Revolution and their significance? 

 What were the weaknesses of the Articles of 

Confederation and the strengths of the 

Constitution? 

 

Unit Enduring Understandings 

 Reasons for the growth of the independence 

movement in the colonies included 

Parliamentary taxation, colonial propaganda and 

protests, oppressive British legislation enacted 

at the expense of the colonies, and the growth of 

an American identity. 

  The ideas of the Declaration of Independence 

included natural rights, political equality, and 

the social contract.  The grievance of the 

colonists reflected the aforementioned factors 

for the growth of the movement. 

 Major battles included Lexington and Concord, 

Bunker Hill, Trenton, Saratoga, and Yorktown.  

Each were important moral or military victories 

that furthered the cause of American 

independence. 

 The Articles of Confederation created a weak 

central government that lacked the power to 

solve domestic and foreign problems whereas 

the Constitution created a strong central 

government that was divided into 3 branches 

and allowed for checks and balances.  

Unit Learning Targets 

Students will ... 

 Summarize colonial resistance to British taxation. 

 Trace the mounting tension in Massachusetts. 

 Summarize the Battles of Lexington and Concord. 

 Examine colonial efforts made to avoid war. 

 Summarize the philosophical and political ideas of the Declaration of Independence.  

 Contrast the attitudes of loyalists and patriots.  

 Trace the progress of the war from the turning point at Saratoga and the winter at Valley Forge.  

 Examine the colonial economy and civilian life during the Revolution. 
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Alternative Assessments                                             Formative Assessments 

 Mock Constitutional Convention  

 Charts illustrating checks and balances and 

separation of powers.  

 Research essay on Supreme Court case dealing 

with Bill of Rights.  

 

 Chapter Test / Quizzes 

 Outlines / Homework Quizzes 

 DBQ 

 

Lesson Plans  

Lesson Timeframe 

Lesson1 

The Stirrings of Rebellion  

 

3 Days 

Lesson 2 

Ideas Help Start a Revolution   

 

3 Days 

Lesson 3 

Struggling Toward Saratoga 

 

3 Days 

Lesson 4 

Winning the War  

 

2 Days 

Lesson 5 

Experimenting with Confederation  

 

3 Days  

Lesson 6 

Drafting the Constitution    

 

2 Days 

Lesson 7 

Ratifying the Constitution   

2 Days 

Lesson 8 

The Constitution  

4 Days 

 Describe the war contributions of European allies.  

 Trace the revolution in the Southern colonies ending with Yorktown. 

 Recognize the symbolic value of the Revolution.  

 Explain the differing ideas of Republicanism. 

 Identify 3 basic ideas debated in drafting the Articles of Confederation. 

 Describe the political and economic problems faced by the Confederation.  

 Identify the events that led to the Constitutional Convention.  

 Summarize the key conflicts at the convention and explain how they were resolved.  

 Describe the form of government established by the Constitution.  

 Contrast Federalists and Antifederalist arguments over ratification of the Constitution.  

 Explain how and why the Bill of Rights was added to the Constitution.  

Evidence of Learning 

Summative Assessment (3-4 days) 

Students will participate in a mock Constitutional Convention.  

 

Equipment needed:  Online textbook, outside research on states represented at convention, laptops 

Teacher Resources: YouTube 
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Lesson 9 

Summative Assessment   

 

3 Days 

Teacher Notes:  

 N/A 

 

Curriculum Development Resources 

Collegeboard.org 

NJSLS ELA Companion Standards: 

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting 

insights gained from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary that makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords 

with textual evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an 

author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in 

Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., 

visually, quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent 

understanding of an idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR 

text complexity band independently and proficiently. 

 

 

 

Unit Overview  

Content Area: United States History 

Unit Title: The Amistad Story   

Target Course/Grade Level: AP U.S., 11th Grade 

Unit Summary  

In this unit students will analyze the history of American slavery as it unfolded from early colonial times 

through the 19th century. The Amistad slave rebellion in 1839 will then become the focus as students see 

the epic battle involving all three branches of the U.S. government. Steven Spielberg’s 1999 classic 

‘Amistad’ will play a central role in helping kids understand this vital piece of history. 

Primary interdisciplinary connections: Language Arts and Reading, Economics, Music Appreciation 

21st century themes: Financial, economic, and business literacy; Civic literacy; Environmental literacy.  

Amistad Commission Mandate: http://www.njamistadcurriculum.net/ 

 

Unit Rationale  

The Amistad case illustrates the horrors of the slave trade as it clarifies the divisive nature of the 

slavery issue in the United States. It exposes the tolerance of slavery by most Northerners as well 

as the power of the abolitionist movement. Moreover, the separation of powers in the U.S. 

http://www.njamistadcurriculum.net/
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Government, the workings of the court system, and the historical figure of John Quincy Adams 

are all important elements in the story 

Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies All students will acquire the knowledge and skills to think analytically 

and systematically about how past interactions of people, cultures, and the environment affect issues 

across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

 From the 16th to the 19th centuries, an estimated 12 million Africans were forcibly shipped across 

the Atlantic Ocean to the New World 

 Because of issues of ownership and jurisdiction, the case gained international attention. Known as 

United States v. The Amistad (1841), the case was finally decided by the Supreme Court of the 

United States in favor of the Mende, restoring their freedom. It became a symbol in the United 

States in the movement to abolish slavery. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.3.f Compare and contrast the successes and failures of political (i.e., the 1844 State 

Constitution) and social (i.e., abolition, women’s rights, and temperance) reform 

movements in New Jersey and the nation during the Antebellum period. 

6.1.12.A.3.g Determine the extent to which state and local issues, the press, the rise of interest-

group politics, and the rise of party politics impacted the development of democratic 

institutions and practices.     

6.1.12.A.3.h Examine multiple perspectives on slavery and evaluate the claims used to justify the 

arguments. 

6.1.12.A.3.i Examine the origins of the anti-slavery movement and the impact of particular 

events, such as the Amistad decision, on the movement. 

6.1.12.D.3.e Determine the impact of religious and social movements on the development of 

American culture, literature, and art.    

6.3.12.D.1 Analyze the impact of current governmental practices and laws affecting national 

security and/or individual civil rights/privacy 

Unit Essential Questions 

 What factors led to the Second Great Awakening 

and what reform movements resulted? 

 Why did abolitionists want to end slavery and how 

did the South justify slavery? 

 What were the growing differences between the 

North and the South during the mid-19th century? 

 How did this case reveal racist sentiment in the 

North? 

Unit Enduring Understandings 

 The lack of religious zeal, the stress on 

individual responsibility over Calvinism, and 

the growing competition amongst Christian 

denominations contributed to the Second Great 

Awakening which resulted in reform 

movements focused on women’s rights, slavery, 

alcohol, prisons and asylums, and education. 

 Recognizing the inhumane treatment of slaves, 

abolitionists fought to end slavery while the 

South justified this cruel institution based on 
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Alternative Assessments                                            Formative Assessments 

 Amistad movie essay 

 

 Chapter Test / Quizzes 

 Outlines / Homework Quizzes 

 Abolitionist pamphlet 

 

 

Lesson Plans  

Lesson Timeframe 

Lesson 1 

Slavery in America 17th 18th centuries 

 

3 Days 

Lesson 2 

The Divisive Politics of Slavery 

 

2 Days 

Lesson 3 

The Amistad Case 

 

2 Days  

Lesson 4 

Film “Amistad” and essay review 

5 days 

Lesson 5 

Summative assessments 

2 days 

Teacher Notes:  

 N/A 

 

Curriculum Development Resources 

Collegeboard.org  AP central 

http://www.njamistadcurriculum.net/ 

 

 

NJSLS ELA Companion Standards 

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting 

insights gained from specific details to an understanding of the text as a whole. 

economics, the bible, and racism. 

. 

Unit Learning Targets 

Students will .... 

 Explain how two different economic systems developed in the North and South. 

 Gain insight into the experience of captives, the efforts of abolitionists and the legal issues 

involved in slavery. They will exercise their research and writing skills through assignments. 

 .Explain how the case became part of a greater movement to abolish slavery. 

  

Evidence of Learning 

Summative Assessment (3-4 days) 

 Research the existence of slavery in today's world and write an investigative report that includes 

information on the international slave trade, where the slaves are found, how they are transported 

and into which countries they are sold as well as the kind of work into which they are forced. 

 

Equipment needed:  laptops, Power Point 

Teacher Resources: DVD Amistad  

http://www.njamistadcurriculum.net/
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 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary that makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords 

with textual evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an 

author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in 

Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., 

visually, quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent 

understanding of an idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR 

text complexity band independently and proficiently. 

 

Unit Overview  

Content Area: United States History 

Unit Title: Expansion and Reform (1801-1840s)      

Target Course/Grade Level: AP U.S., 11th Grade 

Unit Summary  

In this unit, students will explore the challenges faced by the administrations of John Adams, Thomas 

Jefferson, and James Madison.  They will trace the development of political parties by studying the 

political philosophies of Thomas Jefferson and Alexander Hamilton.  Problems in foreign affairs which 

eventually led to the Quasi War and War of 1812 will examined at length. Rulings of the Marshall Court 

will be discussed to study growing power of the judicial branch.  The key figures, events, and 

characteristics of the time periods known as the Era of Good Feelings and the Age of Jackson will be 

assessed. Additionally, students will analyze the Second Great Awakening, which led to the reform 

movements of the mid-19th century.  These reforms included education, women’s rights, slavery, 

temperance, and prison.  Students will trace the transformation of the workplace from a domestic to a 

factory setting, where eventually workers would demand better conditions.  They will also determine the 

factors that inspired pioneers to move west, leading to the expansion of the nation and the opening of new 

markets. Therefore, students will determine the meaning and impact of “Manifest Destiny” and how it led 

to future political and economic issues in the country.  

Primary interdisciplinary connections: Language Arts and Reading, Economics, Music Appreciation 

21st century themes: Financial, economic, and business literacy; Civic literacy; Environmental literacy.  

Unit Rationale 

Large-scale textile production began in the United States during this era in factories in places like Lowell, 

Massachusetts. As America grew economically it also began to assert its authority in the Western 

Hemisphere; the Monroe Doctrine boldly stated that the hemisphere was off limits to European 

intervention. Beginning in 1824 the United States began the resettlement of Native American tribes east of 

the Mississippi. The era of "Jacksonian Democracy" was one where many say that the values of the 

"common man" reigned supreme. In the 1830s the Whig party emerged as an opposition party to the 

Democratic party of Jackson. Several state legislatures began to claim that they could nullify federal laws 

that were not in the interest of their individual states.  Guided by the principle of "Manifest Destiny," 

Americans began to stream westward in the 1830s. By the mid-1840s settlers were entrenched in the 

Oregon and California territories. Adventurers also settled in Texas and helped the Texans defeat the 

Mexican army in 1836. The Mexican-American War took place between 1846 and 1847; by the terms of 

the treaty ending this war the United States paid Mexico $15 million dollars; in return the United States 

acquired the northern part of the Texas territory and New Mexico and California. 
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Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies All students will acquire the knowledge and skills to think analytically 

and systematically about how past interactions of people, cultures, and the environment affect issues 

across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

 Multiple political, social, and economic factors caused American territorial expansion. 

 The rapid expansion and transformation of the American economy contributed to regional 

tensions, social reform, political compromises, and an expansion of democratic practices 

 The Industrial Revolution was a consequence of technological innovation and expanding 

economic activity and markets, resulting in massive population movement, urbanization, and the 

development of complex economic systems. 

 Communicate through rational and persuasive written and oral arguments to present solutions to 

controversial issues. 

CPI #  Cumulative Progress Indicator (CPI) 

6.3.12.D.1 

  

Analyze current laws involving individual rights and national security, and evaluate 

how the laws might be applied to a current case study that cites a violation of an 

individual's constitutional rights. 

6.1.12.A.3.a Assess the influence of Manifest Destiny on foreign policy during different time 

periods in American history. 

6.1.12.A.3.b Determine the extent to which America’s foreign policy (i.e., Tripoli pirates, the 

Louisiana Purchase, the War of 1812, the Monroe Doctrine, the War with Mexico, 

and Native American removal) was influenced by perceived national interest. 

6.1.12.A.3.c Assess the role of geopolitics in the development of American foreign relations 

during this period. 

6.1.12.A.3.d Describe how the Supreme Court increased the power of the national government 

and promoted national economic growth during this era.     

6.1.12.A.3.e Judge the fairness of government treaties, policies, and actions that resulted in Native 

American migration and removal. 

6.1.12.A.3.f Compare and contrast the successes and failures of political (i.e., the 1844 State 

Constitution) and social (i.e., abolition, women’s rights, and temperance) reform 

movements in New Jersey and the nation during the Antebellum period. 

6.1.12.A.3.g Determine the extent to which state and local issues, the press, the rise of interest-

group politics, and the rise of party politics impacted the development of democratic 

institutions and practices.     

6.1.12.A.3.h Examine multiple perspectives on slavery and evaluate the claims used to justify the 

arguments. 

6.1.12.A.3.i Examine the origins of the anti-slavery movement and the impact of particular 

events, such as the Amistad decision, on the movement. 

6.1.12.B.3.a Assess the impact of Western settlement on the expansion of United States political 

boundaries.                                                          

6.1.12.C.3.a Analyze how technological developments transformed the economy, created 
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international markets, and affected the environment in New Jersey and the nation. 

6.1.12.C.3.b Relate the wealth of natural resources to the economic development of the United 

States and to the quality of life of individuals. 

6.1.12.D.3.a Determine how expansion created opportunities for some and hardships for others by 

considering multiple perspectives. 

6.1.12.D.3.b Explain how immigration intensified ethnic and cultural conflicts and complicated 

the forging of a national identity. 

6.1.12.D.3.c Assess how states' rights (i.e., Nullification) and sectional interests influenced party 

politics and shaped national policies (i.e., the Missouri Compromise and the 

Compromise of 1850).   

6.1.12.D.3.d Analyze the role education played in improving economic opportunities and in the 

development of responsible citizens. 

6.1.12.D.3.e Determine the impact of religious and social movements on the development of 

American culture, literature, and art.    

6.2.12.A.3.d Compare and contrast the struggles for women’s suffrage and workers’ rights in 

Europe and North America, and evaluate the degree to which each movement 

achieved its goals.     

6.3.12.C.1 Participate in a simulated meeting (e.g., President’s Council, World bank, IMF, 

research evidence from multiple sources about an economic problem, (e.g., inflation, 

unemployment, deficit), and develop a plan of action.    

Unit Essential Questions 

 What factors led to the Second Great Awakening 

and what reform movements resulted? 

 Why did abolitionists want to end slavery and how 

did the South justify slavery? 

 What limited role did women play in American 

society and how did they expand that role? 

 Why did American industry shift settings from 

domestic to factory and how did this transformation 

change the U.S.? 

 Why did American pioneers migrate west and how 

did this impact Native Americans? 

 What impact did acquisition of Texas and the war 

with Mexico have on the U.S.? 

Unit Enduring Understandings 

 The lack of religious zeal, the stress on 

individual responsibility over Calvinism, and 

the growing competition amongst Christian 

denominations contributed to the Second Great 

Awakening which resulted in reform 

movements focused on women’s rights, slavery, 

alcohol, prisons and asylums, and education. 

 Recognizing the inhumane treatment of slaves, 

abolitionists fought to end slavery while the 

South justified this cruel institution based on 

economics, the bible, and racism. 

 The factory system allowed for mass production 

transforming the workplace, communication, 

and transportation. 

 Attracted mainly to the west by land, pioneers 

destroyed native cultures and populations 

through conflict and assimilation. 

 The acquisition of Texas and the War with 

Mexico not only expanded the borders of the 

U.S. but also reignited the debate over slavery 

and thus ultimately contributed to the Civil War. 

Unit Learning Targets 

Students will ... 

 Describe the new religious movements that swept the United States after 1790. 

 Explain the new philosophy that offered an alternative to traditional religion. 

 Characterize the nature of utopian communities.  

 Analyze the reforms demanded in schools, mental hospitals, and prisons. 
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Alternative Assessments                                            Formative Assessments 

 Create Andrew Jackson political cartoon 

 Andrew Jackson webquest “Does Jackson 

deserve to be on the $20 bill” 

 Assembly Line Activity  

 Chart comparing founding presidents  

 Chapter Test / Quizzes 

 Outlines / Homework Quizzes 

 DBQ 

 

Lesson Plans  

Lesson Timeframe 

Lesson1 

Washington Heads the New Government 

 

3 Days 

Lesson 2 

Foreign Affairs Trouble the Nation 

 

3 Days 

Lesson 3 

Jefferson Alters the Nation’s Course 

 

3 Days 

Lesson 4 

The War of 1812 

 

3 Days 

 Determine some of the key abolitionists. 

 Examine and differentiate the experience of slaves in rural and urban areas. 

 Summarize the slavery debate in the South. 

 Explain why women women’s opportunities were limited in the mid-1800s. 

 Identify the reform movements in which women participated. 

 Trace the progress of the expanding women’s rights movement. 

 Determine how new manufacturing techniques shifted the production of goods from home to factory. 

 Describe the conditions female employees endured in factories. 

 Summarize the attempt of factory workers to organize unions. 

 Analyze how industrialization and capitalism impacted the U.S. economy. 

 Determine the inventions that enhanced people’s lives and helped fuel the country’s economic growth. 

 Explain how improved transportation and communication systems helped to link America’s regions and 

make them interdependent. 

 Summarize the reasons American settlers headed west during the mid-1800s. 

 Describe the impact of westward expansion on Native Americans. 

 Identify the westward trails and some of the people who used them. 

 Define Manifest Destiny and determine its origins. 

 Explain why Mexico encouraged settlement in Texas. 

 Trace how Texas gained its independence. 

 Distinguish the conflicting attitudes on waging war with Mexico. 

 Trace the key battles that helped the U.S. win the war with Mexico. 

 Identify U.S. territories gained from Mexico. 

 Explain the impact of the discovery of gold in California on the development of the West. 

 

Evidence of Learning 

Summative Assessment (3-4 days) Students will participate in a debate to determine whether change, 

with regards to reform and expansion, ultimately benefitted or harmed the United States. 

 

Equipment needed:  LCD projector, student laptops, online text 

Teacher Resources: YouTube, Netflix 
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Lesson 5 

Regional Economies Create Differences 

 

3 Days  

Lesson 6 

Nationalism at Center Stage 

 

2 Days 

Lesson 7 

The Age of Jackson 

4 Days 

Lesson 8 

States’ Rights and the National Bank 

3 Days 

  

 

Teacher Notes:  

 N/A 

 

Curriculum Development Resources 

AP Central, Collegeboard.org, Gilder Lehrman.org 

 

NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting 

insights gained from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary that makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords 

with textual evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an 

author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in 

Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., 

visually, quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent 

understanding of an idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR 

text complexity band independently and proficiently. 
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Unit Overview  

Content Area: United States History 

Unit Title: The Union in Peril       

Target Course/Grade Level: AP U.S., 11th Grade 

Unit Summary  

In this unit, students will analyze the causes of the Civil War.  They will explain why people living in 

different regions of the country might have different attitudes and beliefs.  There will be discussion on why 

the issue of slavery caused violent confrontations in the 1850s.  Finally, students will describe how 

Abraham Lincoln came to power and explain why his election in 1860 led to the secession of southern 

states.  

Primary interdisciplinary connections: Language Arts and Reading, Economics, Music Appreciation 

21st century themes: Financial, economic, and business literacy; Civic literacy; Environmental literacy.  

Amistad Commission Mandate: http://www.njamistadcurriculum.net/ 

 

Unit Rationale 

Guided by the principle of "Manifest Destiny," Americans began to stream westward in the 1830s. By the 

mid-1840s settlers were entrenched in the Oregon and California territories. Adventurers also settled in 

Texas and helped the Texans defeat the Mexican army in 1836. The Mexican-American War took place 

between 1846 and 1847; by the terms of the treaty ending this war the United States paid Mexico $15 

million dollars; in return the United States acquired the northern part of the Texas territory and New 

Mexico and California. The pivotal issue for Americans remained whether newly acquired territories 

would enter the Union as slave states or as free states. Under the Missouri Compromise a line was drawn 

westward to the Pacific Ocean; all territories north of the line would enter the Union as free states and all 

territories south of the line would come in as slave states. The issue of whether California would enter the 

Union as a free or slave state necessitated the Compromise of 1850. The Kansas-Nebraska Act of 1854 

stated that settlers living in those territories could vote on whether they would become slave states or free 

states. The Dred Scott Supreme Court decision of 1857 stated that Congress had no right to prohibit 

slavery in the territories and that even though Scott, an ex-slave, had spent time in a free state and a free 

territory this did not make him a free man. Tensions between the North and the South remained high. In 

the 1860 presidential election, Illinois Congressman Abraham Lincoln campaigned on the need to contain 

slavery in the territories. After his election representatives of seven Southern states met to create the 

Confederate States of America, with Jefferson Davis as the first president of the Confederacy. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies All students will acquire the knowledge and skills to think analytically 

and systematically about how past interactions of people, cultures, and the environment affect issues 

across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

 The rapid expansion and transformation of the American economy contributed to regional 

tensions, social reform, political compromises, and an expansion of democratic practices. 

http://www.njamistadcurriculum.net/
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 The Civil War was caused by ideological, economic, and political differences about the future 

course of the nation. 

 Communicate through rational and persuasive written and oral arguments to present solutions to 

controversial issues. 

 Make informed and reasoned decisions and accept responsibility for the consequences of their 

actions and/or inactions. 

 Discontent with prevailing economic, political, and social conditions was the impetus for change, 

which resulted in revolution or reform. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.D.3.c  Assess how states' rights (i.e., Nullification) and sectional interests influenced party 

politics and shaped national policies (i.e., the Missouri Compromise and the 

Compromise of 1850).     

6.1.12.A.4.a Analyze the ways in which prevailing attitudes, socioeconomic factors, and 

government actions (i.e., the Fugitive Slave Act and Dred Scott Decision) in the 

North and South (i.e., Secession) led to the Civil War. 

6.1.12.A.4.b Analyze how ideas found in key documents (i.e., the Declaration of Independence, 

the Seneca Falls Declaration of Sentiments and Resolution, the Emancipation 

Proclamation, and the Gettysburg Address) contributed to demanding equality for all. 

   

6.2.12.A.3.a Explain how and why various ideals (e.g., liberty, popular sovereignty, natural rights, 

democracy, and nationalism) became driving forces for reforms and revolutions. 

6.3.12.A.2 Compare current case studies involving slavery, child labor, or other unfair labor 

practices in the United States with those of other nations, and evaluate the extent to 

which such problems are universal. 

Unit Essential Questions 

 What were the growing differences between the 

North and the South during the mid-19th century? 

 How did the Compromise of 1850 and the debates 

surrounding it contribute to growing sectionalism? 

 How did the events in Kansas foreshadow the 

coming of the Civil War? 

·   What gave rise to the Republican Party and what 

were its key principles? 

·   How did the Dred Scott decision put the nation 

closer to Civil War? 

 How did the election of Abraham Lincoln lead to 

the secession of South Carolina from the Union? 

Unit Enduring Understandings 

 As the South continued to rely on slave labor 

for its plantations, especially to produce cotton, 

the North increasingly became industrial due, in 

part, to the steady flow of immigrant workers.  

Northerners thus came to value free labor and 

social mobility.  Meanwhile, southerners, many 

of who did not own slaves, supported this cruel 

labor system due to racist and conservative 

attitudes as well as economic necessity. 

 The question of slavery's expansion westward 

continued to plague the United States, 

especially after the Mexican War.  Inflamed by 

the Wilmot Proviso and the possible entrance of 

California into the union as a free state, the 

Congress in 1849 opened with much bitterness 

and distrust. Although the regions compromised 

in 1850 through a series of laws, the South in 

reality only received a new, stricter fugitive 

slave law, which the North refused to enforce 

via personal liberty laws.  Angered by this 

defiance as well as the Underground Railroad, 

and Uncle Tom's Cabin, the South continues to 

move closer towards secession. 

 Repealing the Missouri Compromise, the 

Kansas-Nebraska Act opened up these 

terrorities on the basis of popular sovereignty to 

slavery.  As a result, free soilers, abolitionists, 
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and proslavery forces poured into Kansas to 

determine its fate.  Kansas thus erupted into a 

civil war roughly five years before South 

Carolina seceded from the union. 

 The Kansas-Nebraska Act contributed to the 

demise of the Whigs in the 1850s.  Its members 

thus sought a political alternative.  Discontented 

northern Whigs, free soilers, and antislavery 

Democrats found common ground in 1854 when 

establishing the Republican Party.  This new, 

regional party opposed the Kansas-Nebraska 

Act.  Although it embraced a wide range of 

opinions, the Republican Party endured as it 

found unity in its opposition to slavery's 

expansion. 

 In 1856, the Supreme Court declared the 

Missouri Compromise unconstitutional in Dred 

Scott v Sanford.  Although repealed previously 

by the Kansas-Nebraska Act, Northerners 

reacted with rage as they had for decades held 

the Compromise of 1820 to be sacred. In 

addition, to the South's satisfaction, the Court 

ruled that slaves did not have the rights of 

citizens.  By clearing the way for the expansion 

of slavery, the Court inflamed regionalism and 

thus brought the nation closer to civil war. 

 

Unit Learning Targets 

Students will ... 

 Describe the growing differences between the North and south in their economics and ways of life. 

 Explain why the Wilmot Proviso failed to pass and why the issue of California statehood became so 

important. 

 Analyze how the efforts of Clay, Webster, and Douglas produced the Compromise of 1850 and a 

temporary halt to talk of secession.  

 Describe the provisions of the Fugitive slave Law and how abolitionists and the Underground Railroad 

succeeded in defying this law.  

 Explain how Douglas's desire for a northern transcontinental railroad route helped destroy the Missouri 

Compromise and the Compromise of 1850.  

 Describe the violence that occurred in Kansas in the fight over establishing slavery in the territory. 

 Identify the political parties that emerged as the North and the South forged new political alliances. 

 Explain the reasons that led voters to align with a particular party and why Buchanan won the election of 

1856. 

 Explain the impact of the Dred Scott decision and the Lecompton Constitution on the political crisis over 

slavery.  

 Explain why Douglas believed that popular sovereignty was the key to eliminating slavery and why 

Lincoln believe Free-Soil legislation was required for voters to remove slavery.  

 Describe the events at Harpers Ferry and their effect on the North and South.  

 Describe the events that led to Lincoln's election and the establishment of the Confederate States of 

America.   

Evidence of Learning 

Summative Assessment (days) Create and present a timeline illustrating all of the major events that led to 
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Alternative Assessments                                           Formative Assessments 

 Abolitionist pamphlet 

 Reenact the Lincoln-Douglas debate 

 Dred Scott decision debate 

 Chapter Test / Quizzes 

 Outlines 

Lesson Plans  

Lesson Timeframe 

Lesson1 

The Divisive Politics of Slavery 

 

3 Days 

Lesson 2 

Protest, Violence and Resistance  

 

3 Days 

Lesson 3 

The Birth of the Republican Party  

 

2 Days 

Lesson 4 

Slavery and Secession  

 

3 Days 

Lesson 5 

Summative Assessment  

 

3 Days  

Teacher Notes:  

 N/A 

 

Curriculum Development Resources 

Gilder Lehrman.org 

Amistad Commission Mandate: http://www.njamistadcurriculum.net/ 

 

NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting 

insights gained from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate 

summary that makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords 

with textual evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an 

author uses and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in 

Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., 

visually, quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent 

understanding of an idea or event, noting discrepancies among sources. 

and thus contributed to the secession of the southern states and thus the Civil War. 

 

Equipment needed:  LCD projector, laptops 

 

Teacher Resources: YouTube 

http://www.njamistadcurriculum.net/
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 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR 

text complexity band independently and proficiently. 

 

 

 

 

Unit Overview  

Content Area: United States History 

Unit Title: The Civil War and Reconstruction       

Target Course/Grade Level: AP U.S., 11th Grade 

Unit Summary  

In this unit, students will emerge themselves into the Civil War.  They will describe the military strategies 

employed by both the Union and the Confederacy.  The major events and battles will be traced as key 

figures will be identified.  The key effects of the war on society, the economy, and politics of the nation 

will be analyzed.  When focusing on Reconstruction, students will identify the special challenges faced 

after the war while debating the various plans presented to rebuild the nation.  Finally, students will assess 

the successes and failures of Reconstruction.  

Primary interdisciplinary connections: Language Arts and Reading, Economics, Music Appreciation 

21st century themes: Financial, economic, and business literacy; Civic literacy; Environmental literacy.  

Amistad Commission Mandate: http://www.njamistadcurriculum.net/ 

 

Unit Rationale 

The Civil War was the culmination of nearly 40 years of tensions between the North and the South. 

Northern abolitionists looked forward to the war with great anticipation: victory over the South would 

finally allow the dreaded institution of slavery to be eliminated. Northern industrialists saw the war as an 

opportunity, at long last, to expand their control of American industry. The majority of Southerners 

rejoiced at the onset of war; they perceived that victory would allow the "Southern way of life" to continue 

without constant criticism from the North.  To state that the Civil War was just about slavery is an 

oversimplification. Certainly, criticism by Northern abolitionists of the "peculiar institution" of slavery, 

and Southern responses to that criticism, were important factors. However, other tensions between the 

North and the South also existed. The future of the American economy as seen by Northern industrialists 

differed drastically from the desires and needs of the leaders of Southern plantation society. Most 

importantly, the Southern view of "states' rights" differed most dramatically from the view of the Union 

held in the North.  

Postwar plans for assimilating the South back into the Union provoked strong resentment among many 

white Southerners. In addition, the plans of President Abraham Lincoln, the Radical Republicans in the 

Congress, and President Andrew Johnson all contained significant differences. Policies enacted that 

improved the political and economic position of former slaves were opposed by many Southern whites. 

The impeachment of Andrew Johnson demonstrated the disagreements over Reconstruction policy 

between Johnson and the Radical Republicans. Congressional passage of the Thirteenth, Fourteenth, and 

Fifteenth Amendments outlawed slavery, established the rights of blacks, and defined the framework by 

which Southern states could rejoin the Union. Passage of these amendments, profits made by 

carpetbaggers and scalawags, and the increased economic and political power held by some Southern 

blacks all caused some elements of traditional Southern society to feel long-lasting anger and resentment. 

The Compromise of 1877 ended Reconstruction, bringing another re-ordering of the political, economic, 

and social structures of the South.  

 

http://www.njamistadcurriculum.net/
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Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies All students will acquire the knowledge and skills to think analytically 

and systematically about how past interactions of people, cultures, and the environment affect issues 

across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

 The Civil War was caused by ideological, economic, and political differences about the future 

course of the nation. 

 Efforts to reunite the country through Reconstruction were contested, resisted, and had long-term 

consequences. 

 Discontent with prevailing economic, political, and social conditions was the impetus for change, 

which resulted in revolution or reform. 

 Analyze sources of prejudice and discrimination and propose solutions to eliminate them. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.4.b  Analyze how ideas found in key documents (i.e., the Declaration of Independence, 

the Seneca Falls Declaration of Sentiments and Resolution, the Emancipation 

Proclamation, and the Gettysburg Address) contributed to demanding equality for all. 

6.1.12.A.4.c Evaluate how political and military leadership affected the outcome of the Civil War. 

6.1.12.A.4.d Judge the effectiveness of the 13th, 14th, and 15th Amendments in obtaining 

citizenship and equality for African Americans. 

6.1.12.B.4.a Use maps and primary sources to assess the impact that geography, improved 

military strategies, and new modes of transportation had on the outcome of the Civil 

War. 

6.1.12.B.4.b Analyze the impact of population shifts and migration patterns during the 

Reconstruction period. 

6.1.12.C.4.a Assess the role that economics played in enabling the North and South to wage war. 

6.1.12.C.4.b Compare and contrast the immediate and long-term effects of the Civil War on the 

economies of the North and South. 

6.1.12.C.4.c Explain why the Civil War was more costly to America than previous conflicts were. 

6.1.12.D.4.a Compare and contrast the roles of African Americans who lived in Union and 

Confederate states during the Civil War. 

6.1.12.D.4.b Compare and contrast the impact of the American Civil War and the impact of a past 

or current civil war in another country in terms of the consequences for people’s 

lives and work.    

6.1.12.D.4.c Analyze the debate about how to reunite the country, and determine the extent to 

which enacted Reconstruction policies achieved their goals.    

6.1.12.D.4.d Relate conflicting political, economic, social, and sectional perspectives on 

Reconstruction to the resistance of some Southern individuals and states. 

6.1.12.D.4.e Relate conflicting political, economic, social, and sectional perspectives on 

Reconstruction to the resistance of some Southern individuals and states.   

6.1.12.D.4.e Analyze the impact of the Civil War and the 14th Amendment on the development of 
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the country and on the relationship between the national and state governments. 

6.2.12.C.3.d Determine how, and the extent to which, scientific and technological changes, 

transportation, and new forms of energy brought about massive social, economic, 

and cultural changes.     

6.3.12.A.2 Compare current case studies involving slavery, child labor, or other unfair labor 

practices in the United States with those of other nations, and evaluate the extent to 

which such problems are universal. 

Unit Essential Questions 

 How did the Civil War start? 

 How was the Civil War fought? 

 Why did Lincoln issue the Emancipation 

Proclamation? 

 What was civilian life during the Civil War like? 

 What were the key policies during Reconstruction? 

 Why were the achievements and failures of 

Reconstruction? 

 

Unit Enduring Understandings 

 After the election of Abraham Lincoln in 1860, 

seven southern slave states seceded from the 

union.  In 1861, they formed the Confederate 

States of America and elected Jefferson Davis 

as their president.  Confederate soldiers 

immediately seized federal installations in their 

states.  By the time of Lincoln’s inauguration, 

only two Southern forts remained in Union 

hands.  The most important was South 

Carolina’s Fort Sumter.  The Confederacy 

demanded that the Fort be surrendered or face 

an attack.  When Lincoln sent in supplies to the 

federal troops manning the Fort, Davis started 

the war by ordering an attack. 

 The Civil War was fought using new 

technology that made the war deadlier than past 

conflicts.  The Union’s aim at the beginning of 

the war was to preserve the Union.  They did 

this by using the strategy of the Anaconda Plan, 

as named by Winfield Scott.  The Confederate 

South fought a defensive war, hoping to outlast 

the Union until their independence from the 

United States was formally recognized. 

 Although Lincoln disliked slavery, he did not 

believe the federal government had the power to 

abolish it where it already existed.  As the war 

progressed, however, Lincoln found a way to 

use his constitutional war powers to end slavery.  

As commander in chief, he ordered the Union 

army to emancipate slaves, who built 

fortifications, and grew food for the 

Confederacy.  Also, Lincoln, through the 

Proclamation discouraged Britain from 

supporting the Confederacy, due to its strong 

abolitionist movement. 

 The Confederacy faced a food shortage due to 

its army’s need for men, the loss of slaves, and 

the blockade of ports.  The stimulated most 

northern industries by creating a demand for 

supplies and weaponry.  However this economic 

boom had a downside as wages did not keep up 

with prices inflated by the war demand.  Yet, 

with rising prices, many businesses in the North 

made immense profits.  To pay for this war, 

Congress enacted the nation’s first income tax.  
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Moreover, northern and southern women 

replaced men on farms and in city jobs, 

especially as clerks. 

 There were three major Reconstruction policies 

that students show be familiar with.  Lincoln’s 

10% Plan specified that a southern state could 

be readmitted into the Union once 10 percent of 

its voters (from the voter rolls for the election of 

1860) swore an oath of allegiance to the Union. 

Voters could then elect delegates to draft 

revised state constitutions and establish new 

state governments. All southerners except for 

high-ranking Confederate army officers and 

government officials would be granted a full 

pardon.  Andrew Johnson’s plan, known as 

Presidential Reconstruction, returned 

confiscated property to white southerners, 

issued hundreds of pardons to former 

Confederate officers and government officials, 

and undermined the Freedmen’s Bureau by 

ordering it to return all confiscated lands to 

white landowners. Johnson also appointed 

governors to supervise the drafting of new state 

constitutions and agreed to readmit each state 

provided it ratified the Thirteenth 

Amendment, which abolished slavery.  Radical 

Reconstruction, also known as Congressional 

Reconstruction, reduced the secessionist states 

to little more than conquered territory, dividing 

them into five military districts, each governed 

by a Union general. Congress declared martial 

law in the territories, dispatching troops to keep 

the peace and protect former slaves. Congress 

also declared that southern states needed to 

redraft their constitutions, ratify the Fourteenth 

Amendment, and provide suffrage to blacks in 

order to seek readmission into the Union. To 

further safeguard voting rights for former 

slaves, Republicans passed the Second 

Reconstruction Act, placing Union troops in 

charge of voter registration. Congress overrode 

two presidential vetoes from Johnson to pass the 

bills. 

 Reconstruction’s achievements included the 

reunification of the Union, expansion of the 

North’s economy, the 13, 14th, and 15th 

amendments, and the Freedmen’s Bureau.  

Failures of Reconstruction included political 

corruption, long-term segregation (Jim Crow 

Laws/ blackcodes), and poverty (sharecropping 

/ tenant farming). 

Unit Learning Targets 

Students will ... 
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Alternative Assessments                                            Formative Assessments 

 Group project on the Emancipation 

Proclamation / Gettysburg Address 

 In-class debate on Reconstruction plans of 

different sides 

 Chapter Test / Quizzes 

 Analyze primary sources 

 Chart / map of Civil War battles 

 Civil War timeline 

Lesson Plans  

Lesson Timeframe 

Lesson1 

The Civil War Begins 

 

3 Days 

Lesson 2 

The Politics of War 

 

4 Days 

 Explain how the Civil War started.  

 Explain the Northern and Confederate short-sightedness about the duration of the war. 

 Identify the Northern generals and their initial campaigns in the West. 

 Describe new weapons and other changed in warfare. 

 Explain Northern and Southern military strategies to capture their opponent's capital.  

 Explain why Britain remained neutral.  

 Explain Lincoln's motives for issuing the Emancipation Proclamation and the documents effects.  

 Identify the political dilemmas facing the North and South.  

 Describe the battle at Gettysburg and its outcome. 

 Describe Grant's siege of Vicksburg.  

 Summarize the key points of the Gettysburg address.  

 Summarize the final events of the war leading the surrender at Appomattox.  

 Summarize the key economic, political, technological, and social effects of the Civil War.  

 Explain how the Civil War dramatically changed the lives of individuals, especially African-Americans.  

 Summarize President Lincoln's Reconstruction policies.  

 Identify the programs of Johnson's Reconstruction policy. 

 Explain Congressional Reconstruction policies.  

 Summarize the economic problems in the South.  

 Identify differences among members of the Republican Party in the South.  

 Describe efforts of former slaves to improve their lives. 

 Analyze changes in the Southern economy.  

 Summarize violent actions by opponents of Reconstruction. 

 Identify political and economic reasons for the shift of power from the Southern Republicans to the 

Southern Democrats. 

 Identify reasons for the collapse of Congressional Reconstruction.   

 Explain the achievements and failures of Reconstruction.  

 

Evidence of Learning 

Summative Assessment (days)   

 Students will watch the film Glory.  At the end of the film, students will write an essay responding 

to the following prompt: “The 54th had to fight the North before they could fight the South.”  

Equipment needed:  LCD projector, student laptops 

Teacher Resources:  

Glory movie  

 http://www.njamistadcurriculum.net/ 

 

 

http://www.njamistadcurriculum.net/
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Lesson 3 

Life During Wartime 

 

2 Days 

Lesson 4 

The North Takes Charge 

 

3 Days 

Lesson 5 

The Legacy of the War 

 

3 Days  

Lesson 6 

The Politics of Reconstruction  

 

3 Days 

Lesson 7 

Reconstruction and Society  

 

3 Days 

Lesson 8 

The Collapse of Reconstruction  

 

3 Days 

Teacher Notes:  

 N/A 

 

Curriculum Development Resources 

AP Central, Gilder Lehrman 

NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 

makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual 

evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 

and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 

idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity 

band independently and proficiently. 

 

Unit Overview  

Content Area: US History  

Unit Title: Bridge to the 20th Century  

Target Course/Grade Level: AP U.S., 11th Grade  

Unit Summary  

In this unit, students will explore the growth of American industry, immigration, urbanization, and the 

reforms made throughout the Progressive Era.  They will analyze how new technological processes and 

inventions fueled industrialization.  They will debate the influence of “Big Business” upon America’s 

economic and political growth.  Students will trace the development of unions in response to working 
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conditions resulting from industrialization.  New patterns of American immigration and its impact on 

American culture will be described by students.  Through a group-based project, students will analyze the 

problems elicited by urbanization and political corruption.  As a result of the aforementioned, students will 

explore the various reforms pursued and achieved by Progressives.  Special attention will be paid to the 

progressive reforms of Presidents T. Roosevelt, Taft, and Wilson.  

 

Primary interdisciplinary connections: Language Arts and Reading, Economics  

21st century themes: Civic Literacy, Economic Literacy, Geography, and Global Awareness.   

Unit Rationale 

Forces such as industrialization, immigration, urbanization and Progressive reforms reshaped America 

politically, economically, and socially at the turn of the century.  These themes continue to impact 

American life in the 21st century.  A greater understanding of the past allows for better civic awareness and 

participation on the part of the students, not only politically but within their communities.   

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

 

Related Content Statements for 6.1 

 Technological developments and unregulated business practices revolutionized transportation, 

manufacturing, and consumption and changed the daily lives of Americans. 

 The Industrial Revolution and immigration had a powerful impact on labor relations, urbanization, 

the environment, and cultural values and created tensions between ethnic and social groups. 

 Progressive reform movements promoted government efforts to address problems created by rapid 

industrialization, immigration, and unfair treatment of women, children, and minority groups. 

 An expanding market for international trade promoted policies that resulted in America emerging 

as a world power. 

Related Content Statements for 6.3 

 Determine the credibility and value of information, while also considering context, point of view, 

and multiple perspectives. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.5.a Assess the impact of governmental efforts to regulate industrial and financial systems 

in order to provide economic stability. 

6.1.12.A.6.b Evaluate the ways in which women organized to promote government policies (i.e., 

abolition, women’s suffrage, and the temperance movement) designed to address 

injustice, inequality, workplace safety, and immorality. 

6.1.12.B.5.b Assess the impact of rapid urbanization on the environment and on the quality of life 

in cities. 

6.1.12.C.5.a Analyze the economic practices of corporations and monopolies regarding the 

production and marketing of goods, and determine the positive or negative impact of 

these practices on the nation and the need for government regulations. 
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6.1.12.D.5.b Evaluate how events led to the creation of labor and agricultural organizations that 

protect the rights of workers. 

6.1.12.D.5.d Relate varying immigrants’ experiences to gender, race, ethnicity, or occupation. 

6.1.12.A.6.a Evaluate the effectiveness of Progressive reforms in preventing unfair business 

practices and political corruption and in promoting social justice. 

6.3.12.A.2 Compare current case studies involving slavery, child labor, or other unfair labor 

practices in the United States with those of other nations, and evaluate the extent to 

which such problems are universal.            

Unit Essential Questions 

 How did industrialization impact the United States 

economically, politically, and socially? 

 How did immigration patterns change at the turn 

of the century and what was the American 

response? 

 What led to the growth of cities and what 

problems resulted? 

 Due to turn of the century issues, what reforms 

were proposed and enacted by the Progressives? 

Unit Enduring Understandings 

 The economic system of the time period allowed 

for unfettered economic growth at the expense of 

workers while the government exercised laissez-

faire politics.  

 As “New Immigrants” came to the United States 

for various reasons, cities expanded, ethnic 

communities developed, while nativism 

accelerated.  

 The migration of farm workers, African 

Americans, and immigrants to cities allowed for 

rapid growth, resulting in problems with 

transportation, sanitation, water, fire, crime and 

corruption in politics.  

 The Progressive Era returned control of the 

government to the people, restored economic 

opportunities, and corrected injustices in 

American life.  

Unit Learning Targets 

Students will ... 

 Learn about new technologies and inventions that fueled industrialization. 

 Trace the rise and impact of big business. 

 Assess government attempts to regulate big business. 

 Describe the conditions that led workers to form unions.  

 Discuss why people immigrated to the U.S. and the challenges they faced.  

 Compare the promise and problems of urbanization.  

 Analyze the emergence of political machines and their role in city-life.  

 Identify the political, economic, and moral reforms enacted by Progressives.   

 Discover the role of women in the progressive period, especially with regards to obtaining suffrage. 

 Evaluate the reforms enacted by the Progressive Presidents.  

Evidence of Learning 

Summative Assessment (4 Days) 

Create a Power Point summarizing the major political, social, and economic themes at the turn of the 20th 

century in the United States.  

 

Equipment needed: Teacher computer / projection set-up, construction paper and markers, student 

computers and Internet access, textbooks 

Teacher Resources: The Americans Textbook, LCD projector, computer 
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Formative Assessments                                              Alternative Assessments 

 Tests  

 Quizzes  

 Construction of original political Cartoons 

 Journal Entries  

 Comparative immigration charts / diagrams 

 Webquest  

Lesson Plans  
Lesson Timeframe 

Lesson 1 

The Expansion of Industry  

 

2 Days  

Lesson 2 

Big Business Emerges 

 

2 Days 

Lesson 3 

Workers of the Nation Unite 

 

2 Days 

Lesson 4 

The New Immigrants  

2 Days 

Lesson 5 

Problems of Urbanization 

2 Days  

Lesson 6 

Gilded Age Politics  

2 Days 

Lesson 7 

The Origins of Progressivism  

2 Days  

Lesson 8 

Women in Public Life 

2 Days 

Lesson 9 

Teddy Roosevelt’s Square Deal 

3 Days 

Lesson 10 

Progressivism Under Taft 

2 Days  

Lesson 11 

Wilson’s New Freedom  

2 Days 

Lesson 12 

Summative Assessment – Turn of the Century 

Power Point  

4 Days  

Teacher Notes:  

 Use webquest on Triangle Shirtwaist Factory (http://www.ilr.cornell.edu/trianglefire/) 

 Thomas Nast cartoons (http://cartoons.osu.edu/nast/).  Have students view before creating own 

cartoons based upon Gilded Age politics.  

 

Curriculum Development Resources 

College board, AP Central 

 

NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 

makes clear the relationships among the key details and ideas. 

http://www.ilr.cornell.edu/trianglefire/
http://cartoons.osu.edu/nast/
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 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual 

evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 

and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 

idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity 

band independently and proficiently. 

 

 

 

 

 

 

Unit Overview  

Content Area: US History   

Unit Title: America Goes to War 

Target Course/Grade Level: AP U.S., 11th Grade 

Unit Summary  

In this unit, students will trace the growing involvement of the United States in the world.  They will 

identify economic and cultural factors that convinced US policymakers to join the competition for new 

markets in territories overseas.  They will analyze how the events of the Spanish-American War lead to the 

rise of a more powerful nation. Students will debate the merits of American imperialism using events in 

Puerto Rico, the Philippines, and Cuba as well as its expanding trade with China.  The foreign policies of 

Presidents Roosevelt, Taft, and Wilson will be explored.  Through an interactive game, students will 

identify and discuss the long-term causes of World War I.  By completing a webquest, students will be 

able to describe the conditions of trench warfare.  The impact of new technology and weapons used in the 

war will be studied and discussed.  Students will determine the motives for American involvement on the 

Allied side while also describing the impact that the war had on the Home front. Lastly, students will 

assess the Treaty of Versailles and its failure to create a lasting peace.   

 

Primary interdisciplinary connections: Language Arts and Reading, Economics 

21st century themes: Civic Literacy, Economic Literacy, and Global Awareness 

Unit Rationale 

At the end of the 19th century, the United States became a greater participant in the economic, social, and 

political events of the world.  This led to great success and growth for the country, while also leading it to 

the brink of war.  Since war continues to have a lasting impact on America, it is important that students 

understand past conflicts with special attention to the motives for engaging in such events. 

 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 
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fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

Content Statements 

 An expanding market for international trade promoted policies that resulted in America emerging 

as a world power. 

 United States involvement in World War I affected politics, the economy, and geopolitical 

relations following the war. 

 Nationalism, imperialism, industrialization, and militarism contributed to an increase in economic 

and military competition among European nations, the Ottoman Empire, and Japan, and led to 

World War I. 

 The failure of the Treaty of Versailles, the impact of the global depression, and the expansionist 

policies and actions of Axis nations are viewed as major factors that resulted in World War II. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.D.6.b Compare and contrast the foreign policies of American presidents during this time period, 

and analyze how these presidents contributed to the United States becoming a world 

power. 

6.1.12.A.7.a Analyze the reasons for the policy of neutrality regarding World War I, and explain why 

the United States eventually entered the war. 

6.1.12.A.7.b Evaluate the impact of government policies designed to promote patriotism and to protect 

national security during times of war (i.e., the Espionage Act and the Sedition 

Amendment) on individual rights. 

6.1.12.A.7.c Analyze the Treaty of Versailles and the League of Nations from the perspectives of 

different countries. 

6.1.12.B.7.a Explain how global competition by nations for land and resources led to increased 

militarism. 

6.1.12.C.7.a Determine how technological advancements affected the nature of World War I on land, 

on water, and in the air. 

6.1.12.C.7.b Assess the immediate and long-term impact of women and African Americans entering the 

work force in large numbers during World War I. 

6.1.12.D.7.a Evaluate the effectiveness of Woodrow Wilson’s leadership during and immediately after 

World War I. 

6.1.12.D.7.b Determine the extent to which propaganda, the media, and special interest groups shaped 

American public opinion and American foreign policy during World War I. 

6.2.12.D.4.a Analyze the extent to which nationalism, industrialization, territory disputes, imperialism, 

militarism, and alliances led to WWI. 

6.2.12.D.4.b Analyze the Treaty of Versailles and the League of Nations from the perspectives of 

different nations. 

Unit Essential Questions 

 What kept the United States from pursuing an 

imperialistic policy prior to the late 19th century 

and why did it eventually do so? 

 Why did the United States go to war with Spain 

in 1898 and what were the results? 

 What were the four long-term causes of World 

Unit Enduring Understandings 

 A belief in self-determination as well as 

isolationism kept the United States from pursuing 

imperialism; however the demand for new 

markets, strategically located naval bases, and a 

sense of obligation led to a reversal of policy.   

 A variety of factors including Spanish policies in 
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War I as well as the reasons for American 

involvement in the war? 

 How did the war affect the US socially, 

economically, and politically? 

 What were the provisions of the Treaty of 

Versailles and in what ways did it contribute to a 

second world war.  

Cuba and the explosion of the USS Maine elicited 

jingoism resulting in a war that ultimately gave the 

United States an empire.   

 Imperialism, militarism, nationalism, and 

previously formed alliances led to the outbreak of 

World War I in 1914 while a variety of factors, 

especially unrestricted submarine warfare resulted 

in America involvement.  

 The war brought dramatic change to the United 

States.  The government took a more active role in 

the economy and helped boost industrial 

production. Millions of minorities moved to 

Northern cities to look for jobs.  Anti-immigrant 

hysteria erupted while new laws limited freedom 

of speech and fed an atmosphere of suspicion. 

 The Treaty of Versailles ended World War I, 

however its harsh treatment of Germany helped 

lead to World War II; the United States never 

ratified the treaty, which further weakened the 

treaty’s effectiveness.     

Unit Learning Targets 

Students will ... 

 Identify the political, economic, and social reasons for America’s movement towards imperialism.  

 Analyze the reasons why the United States became involved in the Spanish-American War. 

 List the territories that the United States took possession of during the Age of Imperialism.  

 Evaluate the response of other nations to American imperialism.  

 Identify and describe the foreign policies of T. Roosevelt, Taft, and Wilson, giving specific examples of 

how their foreign policy was enacted.  

 Participate in a simulation that will help them discover / experience the four long-term causes of World 

War I.  

 Research trench warfare and analyze how new weapons of war contributed to the fighting in World War 

I. 

 Trace the events that brought the United States into the war on the Allied side.  

 Analyze how the war impacted the American home front (socially, economically, and politically) 

 Discuss / debate the government’s actions against civil liberties during the timer period.  

 Compare Wilson’s Fourteen Points to the plans that other nations had to end World War I.  

 Identify and describe the provisions of the Treaty of Versailles.  

 Evaluate the effectiveness of the Treaty of Versailles in keeping world peace and identify the areas in 

which the treaty was a failure.  

Evidence of Learning 

Summative Assessment – ETAT Game (5 days) 

Students will place a game based on the board game Risk, which will allow students to experience, first 

hand, the four long-term causes of World War I (militarism, imperialism, nationalism, and alliances).  

Over the course of 5 days, students will work in assigned groups to strengthen the position, power, and 

economy of the country they are assigned.  After the game is completed, students will complete an essay 

that compares the long-term causes of World War I to the game they played in class.  

 

Equipment needed: ETAT game board, colored push pins, and handout describing rules of game.  

Teacher Resources:  
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Alternative Assessments                                             Formative Assessments 

 World War I Propaganda Webquest   

 Chapter Tests / Quizzes  

 ETAT Game / Essay  

 Webquest – Trench Warfare 

 Outlines / Homework Quizzes 

 DBQ 

 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Imperialism and America 

 

2 days 

Lesson 2 

The Spanish-American-Cuban War  

 

3 days 

Lesson 3 

Acquiring New Lands 

 

3 days 

Lesson 4 

America as a World Power 

2 days 

Lesson 5 

ETAT Game 

5 days 

Lesson 6 

World War I Begins 

3 days 

Lesson 7 

World War I Technology 

2 days 

Lesson 8 

America Tips the Balance of Power 

2 days 

Lesson 9 

The War at Home 

3 days 

Lesson 10 

Wilson Fights for Peace 

2 days 

Lesson 11 

ETAT Game  

5 days  

Teacher Notes:  

 Website for webquest on Trench Warfare 

(http://www.spartacus.schoolnet.co.uk/FWWtrench.htm).  Sheet of questions is used to answer 

questions off the website.  

 

Curriculum Development Resources 

Gilder Lehrman.org 

 

NJSLS ELA Companion Standards:  

http://www.spartacus.schoolnet.co.uk/FWWtrench.htm
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 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 

makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual 

evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 

and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 

idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity 

band independently and proficiently. 

 

 

Unit Overview  

Content Area: United States History  

Unit Title: The Roaring Twenties  

Target Course/Grade Level:  AP U.S. / 11th Grade  

Unit Summary  

In this unit, students will analyze the economic prosperity of the 1920s.  They will identify the reasons 

why the country would return to a policy of “isolationism” and “normalcy” after a period of warfare by 

analyzing the foreign and domestic policies of Presidents Harding and Coolidge.  Students will identify 

reasons for fear of groups such as communists, immigrants, and labor unions and analyze how these fears 

affected the civil liberties of Americans during the time period.    

Primary interdisciplinary connections: Language Arts and Reading, Economics, Music Appreciation 

21st century themes: Global awareness, financial, economic, and business, literacy, civic literacy  

Unit Rationale 

During the 1920s, Americans created a consumer culture in which automobiles, home appliances, 

and other goods were purchased at an unprecedented rate. Advertising helped to fuel this desire to 

purchase, and the popularity of radio and motion pictures helped to create a more uniform 

national culture. However, many small-town and rural Americans never felt totally comfortable 

with the values of the consumer-oriented, more urban "modern" America that they saw 

threatening their way of life. The conflict between urban and small-town American values was 

manifested in numerous ways: many in small-town America supported the Prohibition 

amendment banning alcohol, while many in America's cities tried to get around it. Many in small-

town America feared immigration, while many American cities contained immigrant enclaves. 

Many in small-town America still opposed the teaching of evolution, while many urban 

newspapers mocked their views. The flapper and a more relaxed sense of morality were symbols 

of the Jazz Age; generally, these symbols were harder to find in small-town America. All 

Americans did rally around the two heroes of the age: aviator Charles Lindbergh and home run 

hitter Babe Ruth. 

Learning Targets 

Standards 
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6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

 

Content Statements 

 The 1920s is characterized as a time of social, economic, technological, and political change, as 

well as a time of emerging isolationism, racial and social tensions, and economic problems. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.8.a Relate government policies to the prosperity of the country during the 1920s, and 

determine the impact of these policies on business and the consumer.                       

                                                                                                    

6.1.12.A.8.b Compare and contrast the global marketing practices of United States factories and farms 

with American public opinion and government policies that favored isolationism. 

                                                                                                                 

6.1.12.A.8.c Relate social intolerance, xenophobia, and fear of anarchists to government policies 

restricting immigration, advocacy, and labor organizations.                                             

                                                                              

6.1.12.B.8.a Determine the impact of the expansion of agricultural production into marginal farmlands 

and other ineffective agricultural practices on people and the environment.                       

                                                                                                    

6.1.12.C.8.a Analyze the push-pull factors that led to the Great Migration.                                             

                                                                        

6.1.12.C.8.b Relate social, cultural, and technological changes in the interwar period to the rise of a 

consumer economy and the changing role and status of women.                       

                                                                                           

6.1.12.D.8.a Explain why the Great Migration led to heightened racial tensions, restrictive laws, a rise 

in repressive organizations, and an increase in violence                                             

                                                                              

6.1.12.D.8.b Assess the impact of artists, writers, and musicians of the 1920s, including the Harlem 

Renaissance, on American culture and values.                                                                   

                                                        

Unit Essential Questions 

 Why did Americans look to return to “normalcy” 

and “isolationism” during the 1920s and how did 

this impact different groups and individuals 

within society? 

 What were the factors behind the economic 

prosperity of the 1920s? 

 How did the decade of the “Roaring Twenties” 

reflect both conflict and tension in American 

culture? 

 How did the Harlem Renaissance exemplify the 

new popular culture of the 1920s? 

Unit Enduring Understandings 

 Following the end of World War I, the United 

States tried to isolate itself from world affairs even 

as it promoted disarmament.  This along with 

growing fears of the spread of Communism caused 

Americans to return to the beliefs of Nativism due 

to a fear of political radicals and anarchy which 

negatively impacted immigration and the 

popularity of labor unions during the time period.   

 A new age of economic prosperity spanned much 

of the 1920s, due to factors such as Republican 

policies, new consumer products, the spreading 

use and access of electricity, new production 

techniques, a bull market for stocks, new methods 

of advertising, and the advent of the use of credit. 

 While the decade was one of economic prosperity, 

tension and conflict did arise from the Red Scare, a 



37 

 

resurgence of nativism and the KKK, the growth 

of organized crime, and the further distance 

between the ways of life in rural and urban 

America.   

 The rebirth of African American culture and art as 

seen in the Harlem Renaissance exemplified the 

new popular culture of the 1920s.   

Unit Learning Targets 

Students will ... 

 Learn about postwar conditions in America. 

 Analyze how fear of communism affected civil liberties and the labor movement in the country. 

 Describe the domestic and foreign policies of the 1920s presidents.  

 Describe the reasons for the development of postwar isolationism and the immigration quota system. 

 List the impact of the automobile on culture, economy, and everyday lives of Americans.  

 Identify the new consumer products of the time period and compare new strategies used in advertising.  

 Compare and contracts the changing ways of life in rural and urban areas of the country (i.e. Prohibition, 

youth, Scopes Trial) and how this time period reflected conflicts / tensions in American culture.  

 Trace the changes in lifestyles, jobs, and families during the 1920s, focusing specially on women.  

 Discuss the development of a new popular culture in the United States during the 1920s and how it came 

to be criticized by many of the time.  

 Identify the major elements of the Harlem Renaissance and describe why the 1920s was a crucial era in 

African-American history.  

 Participate in a simulation of the stock market crash of 1929.  

Evidence of Learning 

Summative Assessment (5-7 days) 

Students use a Webquest to create a magazine that captures the many exciting changes that were taking 

place in the 1920s.  Topics will include fashion, cars, sports, entertainment, business, women, and crime.  

Historically accurate pictures and a cover based on Time Magazine will help to enhance the look of the 

magazine.  

Equipment needed: Computers 

Teacher Resources: The Webquest can be modified around the information found at this link: 

http://webtech.kennesaw.edu/jcheek3/roaring_twenties.htm 

 

 

 

 

Alternative Assessments                                            Formative Assessments 

 Stock market simulation 

  NARA worksheets to breakdown 1920s 

advertisement 

 NARA worksheet for music from Harlem 

Renaissance 

 Chapter tests / quizzes 

 Outlines / homework quizzes 

 Roaring Twenties Webquest 

 DBQ 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

“Return to Normalcy” - Coolidge and Harding 

 

2 days 

Lesson 2 

“Normalcy” and Isolationism  

 

2 days 

http://webtech.kennesaw.edu/jcheek3/roaring_twenties.htm
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Lesson 3 

The Business of America  

 

2 days 

Lesson 4 

Stock Market Simulation  

 

3 days 

Lesson 5 

Changing Ways of Life  

 

2 days 

Lesson 6 

The Twenties Woman 

 

2 days 

Lesson 7 

Education and Popular Culture 

 

1 day 

Lesson 8 

The Harlem Renaissance  

 

2 days 

Teacher Notes:  

 This is a link to the site that has all printable versions of NARA worksheets 

(http://www.archives.gov/education/lessons/worksheets/) 

  

 

AP Central NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting 

insights gained from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best 

accords with textual evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing 

how an author uses and refines the meaning of a key term over the course of a text (e.g., how Madison 

defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media 

(e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent 

understanding of an idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–

CCR text complexity band independently and proficiently. 

 

 

Unit Overview  

Content Area: United States History 

Unit Title: From Boom to Bust  

Target Course/Grade Level: AP U.S., 11th Grade 

Unit Summary  

In this unit, students will analyze the economic reasons behind the Great Depression.  They will 

understand how the causes of this economic disaster were rooted in previous policies and actions of the 

past.  Students will describe how different groups of Americans were each impacted by the Depression and 

how many coped with the hard times.  The presidential actions of Herbert Hoover in response to the 

economic downfall will also be assessed.  Students will compare the actions of Hoover to those of 

http://www.archives.gov/education/lessons/worksheets/
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President Franklin Roosevelt and analyze how his New Deal policies combated the Great Depression.  

 

Primary interdisciplinary connections: Language Arts and Reading, Economics, Music Appreciation 

21st century themes: Financial, economic, and business literacy; Civic literacy; Environmental literacy.  

Unit Rationale 

The Great Depression had a monumental effect on American society, and its effects are still felt today. 

Franklin Roosevelt, the architect of the New Deal, is considered by many to be one of America's greatest 

presidents, and he was the model for activist presidents who desired to utilize the power of the federal 

government to assist those in need. The origins of the Great Depression can be found in economic 

problems in America in the late 1920s: "installment buying" and buying stocks "on the margin" would 

come back to haunt many homeowners and investors. The stock market crash of 1929 was followed by 

bank failures, factory closings, and widespread unemployment. President Herbert Hoover believed that 

voluntary action by business and labor interest could pull America out of its economic doldrums. Franklin 

Roosevelt was elected president in 1932 with the promise of a "New Deal" for the American people. 

During his first hundred days in office, Roosevelt acted forcefully to restore confidence in the banks, 

stabilize prices, and give many young people work through the establishment of the Civilian Conservation 

Corps. During the Second New Deal later in the 1930s, measures such as the Social Security Act were 

enacted to provide a safety net for Americans in need. Some critics of the New Deal branded it socialism; 

others said it didn't go far enough to fight poverty in America. New Deal policies never ended the Great 

Depression; America's entry into World War II did. 

 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

Content Statements 

 The Great Depression resulted from government economic policies, business practices, and 

individual decisions, and it impacted business and society. 

 Aimed at recovery, relief, and reform, New Deal programs had a lasting impact on the expansion 

of the role of the national government in the economy. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.9.a Analyze how the actions and policies of the United States government contributed to 

the Great Depression.   

6.1.12.B.9.a Determine how agricultural practices, overproduction, and the Dust Bowl intensified 

the worsening economic situation during the Great Depression.     

6.1.12.C.9.a Explain how government can adjust taxes, interest rates, and spending and use other 

policies to restore the country’s economic health. 

6.1.12.C.9.b Explain how economic indicators (i.e., gross domestic product, the consumer index, 

the national debt, and the trade deficit) are used to evaluate the health of the 

economy. 

6.1.12.C.9.c Explain the interdependence of various parts of a market economy. (i.e.,private 

enterprise, government programs, and the Federal Reserve System).   

6.1.12.C.9.d Compare and contrast the causes and outcomes of the stock market crash in 1929 and 

other periods of economic instability.  

6.1.12.D.9.a Explore the global context of the Great Depression and the reasons for the worldwide 

economic collapse.                          
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6.1.12.D.9.b Analyze the impact of the Great Depression on the American family, migratory 

groups, and ethnic and racial minorities. 

6.1.12.A.10.a Evaluate the arguments regarding the role of the federal government during the New 

Deal Era. 

6.1.12.A.10.b Assess the effectiveness of governmental policies enacted during the New Deal 

period (i.e., the FDIC, NLRB, and Social Security) in protecting the welfare of 

individuals. 

6.1.12.A.10.c Evaluate the short- and long-term impact of the expanded role of government on 

economic policy, capitalism, and society.   

6.1.12.B.10.a Assess the effectiveness of New Deal programs designed to protect the environment. 

                                                     

6.1.12.C.10.a Evaluate the effectiveness of economic regulations and standards established during 

this time period in combating the Great Depression. 

6.1.12.C.10.b Compare and contrast the economic ideologies of the two major political parties 

regarding the role of government during the New Deal and today. 

6.1.12.D.10.a Analyze how other nations responded to the Great Depression. 

6.1.12.D.10.b Compare and contrast the leadership abilities of Franklin Delano Roosevelt and those 

of past and recent presidents.   

6.1.12.D.10.c Explain how key individuals, including minorities and women (i.e., Mary McLeod 

Bethune, Eleanor Roosevelt and Frances Perkins), shaped the core ideologies and 

policies of the New Deal.   

6.1.12.D.10.d Determine the extent to which New Deal public works and arts programs impacted 

New Jersey and the nation.   

Unit Essential Questions 

 What were the causes of the Great Depression? 

 How did the Great Depression impact groups 

within American society in the 1930s? 

 How did Presidents Hoover and Franklin differ in 

their approach to resolving the economic crisis of 

the time period? 

 What were the long-lasting affects of the FDR’s 

New Deal programs? 

Unit Enduring Understandings 

 The crash of the stock market was the climax of 

a variety of economic problems faced by the 

country, including: the farming crisis, key 

industries in trouble, the overuse of credit, and 

the unequal distribution of wealth in the nation.   

 All groups were impacted by the Great 

Depression, including men, children, women, 

and worse of all – minorities.   

 President Hoover employed the strategies of 

volunteerism and rugged invidualism in the 

response to the Depression while FDR used a 

more aggressive tactic that put people back to 

work while also creating more long-term 

stability.  

 Built around the 3 R’s (Relief, Recovery, 

Reform), FDR crated many New Deal Agencies 

that still impact American society today, 

including agencies such as the FDIC and the 

Social Security Act.  

Unit Learning Targets 

Students will ... 

 Describe the long-term and immediate causes of the Great Depression. 

 Explain how the Depression in the United States led to a global economic crisis.   

 Analyze the impact of the Depression on various groups in American society.  
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Alternative Assessments                                            Formative Assessments 

 NARA Music Worksheet – Woody Guthrie 

song 

  NARA Photograph Worksheet – Dorothea 

Lang photograph   

 Create New Deal poster based upon example 

those created during the 1930s.  

 Chapter Test / Quizzes 

 Outlines / Homework Quizzes 

 DBQ 

Lesson Plans  
Lesson Timeframe 

Lesson1 

The Nation’s Sick Economy  

 

2 Days 

Lesson 2 

Hardship and Suffering During the Depression 

 

2 Days 

Lesson 3 

Hoover Struggles with the Depression 

 

2 Days 

Lesson 4 

Who was FDR? 

 

1 Day 

Lesson 5 

A New Deal Fights the Depression 

 

2 Days  

Lesson 6 
 

 Understand the causes of the Dust Bowl.  

 Compare and contrasts the actions taken by Presidents Hoover and F. Roosevelt in dealing with the 

Great Depression.  

 Assess the outcomes of the Election of 1932.  

 Identify and describe the programs enacted by the First and Second New Deals.  

 Discuss the positive and negative reactions to FDR’s New Deal.  

 Trace the long-lasting impact of the New Deal through present day.  

 Learn about arts, entertainment, and literature during the 1930s and how it reflected the Depression and 

the New Deal.  

Evidence of Learning 

Summative Assessment (3-4 days) 

As a summative assessment, students will play a stock market game which simulates the “get rich attitude” 

that made the stock market so successful in the 1920s.  Students will be given $1,000 to invest in real 

companies that existed in the 1920s.  Real stock numbers will be used, as student will keep track on their 

success, while also engaging in key tactics, such as “speculation” and “buying on margin.”  Unbeknownst 

to the students, the market will crash, as it truly did in 1929, marking the beginning of the Great 

Depression.  After the game is over, the students will write a reflective essay pertaining to what they 

learned. 

 

Equipment needed:  LCD projector, computer, stock sheets 

Teacher Resources: YouTube, Netflix 
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The Second New Deal Takes Hold 2 Days 

Lesson 7 

The New Deal Affects Many Groups 

 

1 Day 

Lesson 8 

Society and Culture  

 

1 Day 

Lesson 9 

The Impact of the New Deal  

 

1 Day 

Lesson 10 

Stock Market Game  

 

3 Days 

Teacher Notes:  

 This is a link to the site that has all printable versions of NARA worksheets 

(http://www.archives.gov/education/lessons/worksheets/) 

 

Curriculum Development Resources 

AP Central 

NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting 

insights gained from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an 

accurate summary that makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best 

accords with textual evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing 

how an author uses and refines the meaning of a key term over the course of a text (e.g., how Madison 

defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media 

(e.g., visually, quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent 

understanding of an idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–

CCR text complexity band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.archives.gov/education/lessons/worksheets/
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Unit Overview  

Content Area: United States History 

Unit Title: World War II and Its Aftermath  

Target Course/Grade Level: AP U.S., 11th Grade 

Unit Summary  

In this unit, students will study the causes, events, ands results surrounding World War Two.  They will 

trace the rise of dictators in Germany, Italy, and the Soviet Union and analyze how their rise posed a threat 

to the American policy of neutrality.  Students will describe the actions of Hitler in leading Europe and the 

world into another global conflict.  The concept of genocide and how it led to the Holocaust will be 

studied by students.  The reasons for American involvement in World War Two will be assessed, as well 

as the impact of the American military on the outcome of the war.  Students will explore the mobilization 

of the American home front and how it impacted groups within American society.   The controversial use 

of atomic weapons upon Japan to end the war will be debated.   

 

Primary interdisciplinary connections: Language Arts and Reading, Economics 

21st century themes: Civic Literacy, Economic Literacy, and Global Awareness 

Unit Rationale 

Throughout the 1930s the United States followed a foreign policy based on isolationism, which 

emphasized noninvolvement in European affairs. After Adolph Hitler became the Nazi dictator of 

Germany, some Americans believed that he was a reasonable man who could serve as a European 

bulwark against Stalin and the Soviet Union. After World War II began in Europe, President 

Roosevelt sensed that America would eventually be drawn into it and began Lend-Lease and 

other measures to help the British. The December 7, 1941, Japanese attack on Pearl Harbor 

mobilized American public opinion for war. American fought on two fronts during the war: 

against the Germans and the Italians in Europe and against the Japanese in the Pacific. In Europe, 

U.S. forces and their British and Soviet allies eventually invaded Germany and crushed the Nazis. 

In the Pacific, superior American air and sea power led to the defeat of the Japanese. The decision 

to drop the atomic bomb on two Japanese cities is still considered controversial by some 

historians today; at the time, President Truman decided to drop the bomb based on calculations of 

the human cost of an American invasion of Japan. Americans contributed greatly to the war effort 

at home through rationing, working extra shifts, and the purchase of war bonds. As a result of 

World War II, the United States and the Soviet Union emerged as the two major world powers. 

 

Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities.  

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 
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 The United States participated in World War II as an Allied force to prevent military conquests by 

Germany, Italy, and Japan. 

 Domestic and military policies during World War II continued to deny equal rights to African 

Americans, Asian Americans, and women 

 Analyze sources of prejudice and discrimination and propose solutions to eliminate them.  

 Communicate through rational and persuasive written and oral arguments to present solutions to 

controversial issues.  

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.11.a Evaluate the effectiveness of international agreements following World War I (e.g., 

League of Nations, Treaty of Versailles, Washington Naval Conference, Kellogg-

Briand pact) in preventing international disputes.        

6.1.12.A.11.b Compare and contrast different perspectives about how the United States should 

respond to aggressive policies and actions taken by other nations at this time. 

6.1.12.A.11.c Determine if American policies regarding Japanese internment and actions against 

other minority groups were a denial of civil rights. 

6.1.12.A.11.d Analyze the decision to use the atomic bomb and the consequences of doing so. 

6.1.12.A.11.e Assess the responses of the United States and other nations to the violation of human 

rights that occurred during the Holocaust and other genocides. 

6.1.12.B.11.a Explain the role that geography played in the development of military strategies and 

weaponry in World War II. 

6.1.12.C.11.a Evaluate the shift in economic resources from the production of domestic to military 

goods during WWII in terms of opportunity costs and trade-offs, and analyze the 

impact of the post-war shift back to domestic production.  

6.1.12.C.11.b Relate new wartime inventions to scientific and technological advancements in the 

civilian world. 

6.1.12.D.11.a Analyze the roles of various alliances among nations and their leaders in the conduct 

and outcomes of the World War II. 

6.1.12.D.11.b Evaluate the role of New Jersey (i.e., defense industries, Seabrook Farms, military 

installations, and Battleship New Jersey) and prominent New Jersey citizens (i.e., 

Albert Einstein) in World War II.   

6.1.12.D.11.c Explain why women, African Americans, Native Americans, Asian Americans, and 

other minority groups often expressed a strong sense of nationalism despite the 

discrimination they experienced in the military and workforce. 

6.1.12.D.11.d Compare the varying perspectives of victims, survivors, bystanders, rescuers, and 

perpetrators during the Holocaust. 

6.1.12.D.11.e Explain how World War II and the Holocaust led to the creation of international 

organizations (i.e., the United Nations) to protect human rights, and describe the 

subsequent impact of these organizations.     

6.2.12.D.4.g Analyze the role of racial bias, nationalism, and propaganda in mobilizing civilian 

populations in support of ‘total war.’ 

6.3.12.A.1 Develop a plan for public accountability and transparency in government related to a 

particular issue(s) and share the plan with appropriate government officials.     

6.3.12.D.1 Analyze the impact of current governmental practices and laws affecting national 

security and/or individual civil rights/privacy. 

Unit Essential Questions 

 What conditions lead to the rise of dictators in 

Unit Enduring Understandings 

 The economic, political, and social conditions 
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Italy, Germany, and the Soviet Union? 

 How did the United States become involved in 

World War Two? 

 How did the American economy and society 

mobilize for the war effort? 

 What tactics did the American military use in both 

the European and Pacific Theaters of the war and 

what was the impact? 

 What new economic opportunities existed after 

WWII?  What social problems continued to plague 

the nation? 

after WWI allowed for the rise of dictators in 

Central and Eastern Europe.  

 The tradition of isolationism in the United 

States prolonged involvement in the Second 

World War, but ultimately attacked on Pearl 

Harbor led to the country’s participation in the 

global conflict.  

 The mobilization of the United States, including 

its citizens and resources, gave the Allies 

unprecedented military and industrial support.  

 The United States and its Allies focused its 

energy first on defeating Germany in Europe 

and then Japan in the Pacific Theater of the war.  

 Involvement in WWII led to new economic 

opportunities as well as continued social 

problems.  

Unit Learning Targets 

Students will ... 

 Describe what conditions lead to the rise of dictators in Italy, Germany, and the Soviet Union.  

 Trace the rise of Mussolini, Hitler, and Stalin.  

 Analyze the American response to the growing trouble in the world leading towards World War Two. 

 Assess the reaction of world leaders and nations to Germany’s aggressive foreign policy moves in the 

late 1930s.  

 Understand the concept of genocide and how the Holocaust in an example of such genocide.  

 Explain the reasons for the American reaction to aggression in Europe and Asia.  

 Identify the reasons for American involvement in World War Two. 

 Learn how the United States mobilized for war following the attacks on Pearl Harbor.  

 Describe the contributions different groups in American society made to the war effort.   

 Discuss the major American military tactics and results in both the European and Pacific Theaters of 

World War Two.  

 Debate the morality of the use of the atomic weapons upon Japan.  

 List the actions taken to rebuild after World War Two ended.   

Evidence of Learning 

Summative Assessment (5-7 Days) 

To build of the topic of the Holocaust and make the idea of genocide more relevant, students will research 

another example of genocide (i.e. Armenia, Cambodia, Rwanda, Darfur), create a PowerPoint, and present 

their topic to the class.    

 

Equipment needed: Computer access, library access, Microsoft PowerPoint 

Teacher Resources: See teacher for collection of resources.   

 

Formative Assessments                                              Alternative Assessments 

 Analyze primary sources (Munich Pact) 

  Chapter Tests / Quizzes 

 Outlines / Homework Quizzes 

 Genocide Research / PowerPoint Project  

 Creation of WWII Propaganda Poster 

 DBQ 

Lesson Plans  
Lesson Timeframe 

Lesson 1 
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NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 

makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual 

evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 

and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 

idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity 

band independently and proficiently. 

 

 

 

 

 

 

Dictators Threaten World Peace 5 Days 

Lesson 2 

War in Europe  

 

3 Days  

Lesson 3 

The Holocaust  

 

4 Days 

Lesson 4 

America Moves Toward War 

 

3 Days 

Lesson 5 

Mobilization of the Home Front  

 

2 Days  

Lesson 6 

The European Theater of WWII 

 

3 Days 

Lesson 7 

The War in the Pacific  

 

3 Days  

Lesson 8 

The Impact of the War  

 

2 Days 

Lesson 9 

Genocide Project  

4 Days 

Teacher Notes:  

Utilize video footage obtained by the history department (DVD, VHS, YouTube, Streaming Media sites) 

 

Curriculum Development Resources 

AP Central 
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Unit Overview  

Content Area: United States History 

Unit Title: The Holocaust 

Target Course/Grade Level: AP U.S., 11th Grade 

Unit Summary  

In this unit, students will examine the origins of the term genocide and historical examples that support it. 

An intense focus on the rise of the Nazis and their attempt to complete the ‘final solution’ will highlight an 

investigation that includes Japanese behavior in China and the role (or lack thereof) of the U.S.  

Primary interdisciplinary connections: Language Arts and Reading, Economics 

21st century themes: Global awareness,  literacy, civic literacy 

Holocaust Mandate  

Unit Rationale 

The understanding of the Holocaust and the world’s genocidal history is critical for students of 

the 21st century. As totalitarian and right wing forces have made gains in western industrial 

nations in recent years, young people must be aware of the slow but methodical process that can 

break down democracy.  

 

Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities.  

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

  

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.D.11.d Compare the varying perspectives of victims, survivors, bystanders, rescuers, and 

perpetrators during the Holocaust. 

6.1.12.D.11.e Explain how World War II and the Holocaust led to the creation of international 

organizations (i.e., the United Nations) to protect human rights, and describe the 

subsequent impact of these organizations.     

6.1.12.A.11.e Assess the responses of the United States and other nations to the violation of human 

rights that occurred during the Holocaust and other genocides. 

6.2.12.A.4.c Analyze the motivations, causes, and consequences of the genocides of Armenians, 

Roma (Gypsies), and Jews, as well as the mass exterminations of Ukrainians and 

Chinese. 

6.2.12.A.4.d Assess government responses to incidents of ethnic cleansing and genocide. 

6.2.12.D.4.i Compare and contrast the actions of individuals as perpetrators, bystanders, and 

rescuers during events of persecution or genocide, and describe long term 
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consequences of genocide for all involved.  

6.3.12.D.1 Analyze the impact of current governmental practices and laws affecting national 

security and/or individual civil rights/privacy. 

  

Unit Essential Questions 

 What underlying factors contributed to extreme 

bias in affected countries? 

 What role was played by the general population as 

genocide took place? 

 How did the world react to various cases of 

genocide? 

 To what extent and by what means did affected 

peoples resist? 

Unit Enduring Understandings 

 Genocide has a long history in virtually every 

populated region of the world. 

 The worst genocides have included either 

complicity or indifference by the general 

populations.  

 The causes and carrying out of the Holocaust 

was not limited to merely top Nazi officials.  

Unit Learning Targets 

Students will ... 

 Assess the reaction of world leaders and nations to Germany’s aggressive foreign policy moves in the 

late 1930s.  

 Understand the concept of genocide and how the Holocaust is perhaps the perfect example.  

  Explain the reasons behind Nazi persecution. 

 To describe the ‘Final Solution’ and the horrors of the Holocaust. 

Evidence of Learning 

Summative Assessment (3 Days) 

To build off the topic of the Holocaust and make the idea of genocide more relevant, students will research 

another example of genocide (i.e. Armenia, Cambodia, Rwanda, Darfur), create a PowerPoint, and present 

their topic to the class.    

 

Equipment needed: Computer access, library access, Microsoft PowerPoint, primary sources  

Teacher Resources: YouTube, Netflix   

 

Formative Assessments                                              Alternative Assessments                                           

 Analyze primary sources (political cartoons, 

speeches) 

  Chapter Tests / Quizzes 

 Outlines / Homework Quizzes 

 Holocaust memorial project  

 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

World history of genocide 

 

2 Days 

Lesson 2 

The rape of Nanking 

 

1 Day 

Lesson 3 

The rise of the Nazis  

 

2 Days 

Lesson 4 

Dachau to liberation. The Final Solution  

 

3 Days 

Lesson 5 

The Pianist/essay/packet  

 

3 Days  

Lesson 6 

Lessons not learned  

 

2 Days 
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NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 

makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual 

evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 

and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 

idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity 

band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson 7 

Holocaust memorial project 

 

2 Days 
 

Teacher Notes:  

Utilize resources that have been gathered. 

 

Curriculum Development Resources 

AP Central 
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Unit Overview  

Content Area: United States History 

Unit Title: America in the 1950s  

Target Course/Grade Level: AP U.S., 11th Grade 

Unit Summary  

In this unit, students will learn about the economic and political differences between the United States and 

the Soviet Union.  They will understand the Cold War and how it began.  The establishment of communist 

governments in Asia will be examined as well as the United States involvement in the Korean War.  With 

regards to domestic issue, students will explore the fear of communism that swept the nation as well as the 

growing tensions between the United States and the Soviet Union on a global perspective.    

 

Primary interdisciplinary connections: Language Arts and Reading, Economics 

21st century themes: Global awareness, financial, economic, and business, literacy, civic literacy 

Unit Rationale 

Even before the end of World War II, strains began to develop in the wartime alliance between 

Great Britain, the United States, and the Soviet Union. At the Yalta conference, Soviet leader 

Joseph Stalin had promised free elections in eastern European countries the Soviet Union 

liberated from Nazism; in the months after the war it became obvious that these elections would 

not take place. British Prime Minister Winston Churchill warned that the Soviet Union was 

creating an "iron curtain" between Eastern and Western Europe; the United States began to follow 

a policy of containment to stop the spread of communism. Through the Marshall Plan, the United 

States spent millions to rebuild Western Europe after the war. Stalin tested Western will by 

enforcing a blockade of Berlin in 1948; Western anxieties increased in 1949 when the Soviets 

announced that they had an atomic bomb and when communist forces led by Mao Zedong took 

power over mainland China. The Cold War had a major impact at home; the House Un-American 

Activities Committee (HUAC) began to search for communists in the entertainment industry, 

State Department official Alger Hiss was accused of being a communist spy, and Julius and Ethel 

Rosenberg were executed for giving atomic secrets to the Soviet Union. During the Korean War, 

United Nations and American forces were severely tested as they attempted to "contain 

communism" in Korea. Senator Joseph McCarthy claimed knowledge of communists in the State 

Department, the army, and in other branches of government. Both the United States and the 

Soviet Union built up their military arsenals in the 1950s; by the end of the decade, President 

Eisenhower warned of the spreading "military-industrial complex." 

 In the 1950s, many middle-class, white American families experienced a prosperity they had 

never known before. Many young couples moved to the suburbs and purchased their first home 

(for veterans, this could be partially financed by the GI Bill). Observers noted that Dwight 

Eisenhower was the perfect president for the seemingly placid 1950s. Many commentators wrote 

on the conformity of American suburban life in the period. However, there were also many 

Americans pushing for change. Proponents of civil rights for black Americans were heartened by 

the 1954 Brown v. Board of Education Supreme Court decision outlawing segregation in public 

schools, yet found that their struggles would continue throughout this decade and all through the 

next. Many women felt frustrated in the role of housewife that they were expected to play in 

suburban America. Many teenagers rebelled in the decade as well, by emulating the "rebellious" 

movie star James Dean, by dabbling in Beat poetry, or by listening to the new rock and roll 

music. 
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Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities.  

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Content Statements 

 Cold War tensions between the United States and communist countries resulted in conflict 

that influenced domestic and foreign policy for over forty years.  

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.12.a Analyze ideological differences and other factors that contributed to the Cold 

War and to United States involvement in conflicts intended to contain 

communism, including the Korean War, the Cuban Missile Crisis, and the 

Vietnam War.   

6.1.12.A.12.b Examine constitutional issues involving war powers, as they relate to United 

States military intervention in the Korean War, the Vietnam War, and other 

conflicts. 

6.1.12.A.12.c Explain how the Arab-Israeli conflict influenced American foreign policy. 

6.1.12.B.12.a Evaluate the effectiveness of the Marshall Plan and regional alliances in the 

rebuilding of European nations in the post World War II period.   

6.1.12.C.12.a Explain the implications and outcomes of the Space Race from the 

perspectives of the scientific community, the government, and the people.    

6.1.12.C.12.b Assess the impact of agricultural innovation on the world economy. 

6.1.12.D.12.b Analyze efforts to eliminate communism, such as McCarthyism, and their 

impact on individual civil liberties.   

6.1.12.D.12.c Evaluate how the development of nuclear weapons by industrialized countries 

and developing counties affected international relations.    

6.2.12.A.5.a Explain how and why differences in ideologies and policies between the U.S. 

and the USSR resulted in a Cold War, the formation of new alliances (e.g., 

NATO, SEATO, Warsaw Pact), and periodic military clashes (e.g., Korean 

War, conflicts in the Middle East). 

Unit Essential Questions 

 What were the economic and political differences 

between the U.S. and the Soviet Union? 

 How did the Cold War begin? 

Unit Enduring Understandings 

 The economic, political, and social conditions 

after WWII allowed for the rise of dictators in 

Central and Eastern Europe.  
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 How were Communist governments established in 

Asia? 

 Why did the United States get involved in the 

Korean War? 

 Why did Americans fear Communism? 

 How did the Cold War spread around the world, 

increasing tension between the U.S. and the Soviet 

Union? 

 What were the social, economic, political, and 

cultural aspects of America post WWII? 

 The Cold War and how it began. 

 How Communist governments were established 

in Asia. 

 Why the U.S. became involved in the Korean 

War.  

 Who were the Hollywood Ten, the Rosenbergs, 

and Senator McCarthy.  

 How and why the fear of Communism swept the 

nation.  

 The tensions between the US and Soviet Union 

during Eisenhower’s presidency.  

 The Social, economic, cultural, and political 

aspects of American after WWII.  

Unit Learning Targets 

Students will ... 

 Describe the origins of the Cold War between the US and Soviet Union. 

 Analyze the American response to the rebuilding of Europe’s economy.    

 Identify the reasons for American involvement in the Korean War as well as the results of the conflict.  

 Examine how the fear of communism impact American society.  

 Evaluate the policies of President Eisenhower in response to growing Cold War tensions.  

 Discuss the social, political, economic, and cultural aspects of post WWII America.  

Evidence of Learning 

Summative Assessment (2-3 Days) 

You are a presidential advisor to Presidents Truman and Eisenhower.  Write a presidential daily briefing 

memo (PDB) on each of the major Cold War events explored in this unit.   

Equipment needed: Computer access, library access, Microsoft PowerPoint, primary sources  

Teacher Resources: See teacher for collection of resources.   

 

Formative Assessments                                              Alternative Assessments 

 Analyze primary sources (political cartoons, 

speeches) 

  Chapter Tests / Quizzes 

 Outlines / Homework Quizzes 

 Presidential Advisor Project  

 DBQ 

 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Origins of the Cold War  

 

2 Days 

Lesson 2 

The Cold War Heats Up  

 

2 Days  

Lesson 3 

The Cold War at Home   

 

2 Days 

Lesson 4 

Two Nations Live on the Edge  

 

2 Days 

Lesson 5 

Postwar America  

 

2 Days  

Lesson 6 

The American Dream in the Fifties  

 

2 Days 

Lesson 7 
 

2 Days  
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NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 

makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual 

evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 

and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 

idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity 

band independently and proficiently. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Popular Culture   

Lesson 8 

The Other America  

 

2 Days 

Lesson 9 

Presidential Daily Briefing Project 

 

4 Days 
 

Teacher Notes:  

Utilize resources that have been gathered. 

 

Curriculum Development Resources 

AP Central 
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Unit Overview  

Content Area: AP U.S. History 

Unit Title: The Turmoil of the 60s 

Target Course/Grade Level: AP U.S./11 

Unit Summary  

In this unit students explore the momentous changes of the 1960s. Beginning with Kennedy’s New 

Frontier and continuing through Johnson’s Great Society, the unit will focus on the Civil Rights 

movement, social change and the Vietnam War. Additionally, a chronological analysis of the events under 

each of the three presidents will allow students to understand the dramatic events that shaped this critical 

time period.  

 

Primary interdisciplinary connections: Social Studies, Music, Language Arts and 21st Century Life 

and Careers. 

21st century themes: Global Awareness, Civic Literacy 

Unit Rationale 

One cannot make sense of current events without having a baseline understanding of the 1960s. The 

decade was tumultuous, combative and divisive while at the same time being peaceful, enlightening and 

prosperous. Certainly, America was far different after the 60s than before it. To function as informed 

citizens in the 21st Century, students must develop and understanding of the Vietnam saga. They need to 

appreciate the struggle for civil rights on the part of African Americans, women and homosexuals.  Most 

importantly, kids need to grasp the concept that their lives have been and always will be directly impacted 

by history.  

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

                  

Content Statements  

*The Kennedy and Johnson administrations created significant social change in the U.S.. 

* The continuation of the Civil Rights movement resulted in the expansion of rights and at the same 

time contributed to social upheaval. 

* American involvement in the Vietnam War would influence foreign and domestic policy for 
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decades. 

*Supreme Court decisions under Warren reflect the more liberal thinking of the time. 

*The U.S. experience in Vietnam provides students with a solid basis of comparison when evaluating 

modern conflicts with smaller nations. 

* Cold War tension during the 60’s with both the USSR and China involve political and economic 

ideology and the abuse of human rights. 

Content Statement for Standard 6.3 

*The lessons of the Civil Rights movement can directly impact the thinking of students in terms of 

tolerance and socioeconomic realities. 

 

 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.12a Analyze ideological differences and other factors that 
contributed to the Cold War and to United States involvement 

in conflicts intended to contain communism, including the 
Korean War, the Cuban Missile Crisis, and the Vietnam War 

6.1.12.A.12b Examine constitutional issues involving war powers, as they 

relate to United States military intervention in the Korean 
War, the Vietnam War, and other conflicts.                       

6.1.12.C.12.d Assess the role of the public and private sectors in promoting 

economic growth and ensuring economic stability. 
                      

6.1.12.D.12.d Compare and contrast American public support of the 
government and military during the Vietnam War with that of 
other conflicts.                      

6.1.12.D.12.e Analyze the role that media played in bringing information to 
the American public and shaping public attitudes toward the 
Vietnam War. 

6.1.12.A.13.b Analyze the effectiveness of national legislation, policies, and 
Supreme Court decisions (i.e., the Civil Rights Act, the Voting 

Rights Act, the Equal Rights Amendment, Title VII, Title IX, 

Affirmative Action, Brown v. Board of Education, and Roe v. 
Wade) in promoting civil liberties and equal opportunities. 
                                            

6.1.12.C.13.a Explain how individuals and organizations used economic 

measures (e.g., the Montgomery Bus Boycott, sit downs, etc.) 
as weapons in the struggle for civil and human rights. 

6.1.12.C.13.c Evaluate the effectiveness of social legislation that was 
enacted to end poverty in the 1960s and today. 
                                            

6.1.12.D.13.b Compare and contrast the leadership and ideology of Martin 
Luther King, Jr., and Malcolm X during the Civil Rights 

Movement, and evaluate their legacies.                       
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6.1.12.A.14.b Analyze how the Supreme Court has interpreted the 

Constitution to define the rights of the individual, and 
evaluate the impact on public policies.                       
                      

6.1.12.A.15.b 

 

Determine the effectiveness of the United States in pursuing 

national interests while also attempting to address global 
political, economic, and social problems.                       

 

6.1.12.D.15.b 

Compare the perspectives of other nations and the United 

States regarding United States foreign policy.                       
                      

6.2.12.A.5.a Explain how and why differences in ideologies and policies 

between the United States and the USSR resulted in a cold 
war, the formation of new alliances, and periodic military 
clashes. 

6.2.12.B.5.a Determine the impact of geography on decisions made by the 
Soviet Union and the United States to expand and protect 
their spheres of influence 

6.2.12.C.5.c Assess the impact of the international arms race, the space 
race, and nuclear proliferation on international politics from 
multiple perspectives. 

6.2.12.D.5.a Relate the lingering effects of colonialism to the efforts of 

Latin American, African, and Asian nations to build stable 
economies and national identities.                       
                     

6.3.12.D.1 Analyze the impact of current governmental practices and 

laws affecting national security and/or individual civil 
rights/privacy.                                             

  

Unit Essential Questions 

o What factors contributed to 

Kennedy’s election in 1960? 

o What crisis developed over Cuba? 

o How did JFK handle foreign 

policy issues related to the 

communists? 

o What was the domestic agenda of 

the New Frontier? 

o What controversy surrounded the 

assassination? 

o What were the goals of the Great 

Society? 

o What reforms were instituted by 

the Warren Court? 

Unit Enduring Understandings 

 How the Vietnam War still effects American 

life and foreign Policy 

 How the U.S. changed as a result of the 

social, political and economic events of the 

60s 

 How the civil rights movement changed 

American attitudes and behavior as they 

relate to race. 
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o How does the Great Society affect 

America today? 

 How did the USA become involved in the 

Vietnam conflict? 

 How did Eisenhower, Kennedy and Johnson 

expand the American commitment to 

Vietnam? 

 What were the tactics of the Vietcong and 

NVA and how did they compare with the 

strategy of U.S. forces? 

 What was the impact of the war on American 

society? 

 To what degree was the Vietnam conflict a 

working class war? 

 What was the impact of the anti-war 

movement? 

 What was the effect of the Tet Offensive? 

 What events in 1968 led to further turbulence? 

1. What were the goals of those 

involved in sit-ins and freedom 

rides? 

2. How did JFK handle the civil 

rights movement? 

3. What events led up to the Civil 

Rights Act of 1964? 

4. How did the civil rights 

movement in the south compare 

with that of the north? 

 What was the philosophy of the radical civil 

rights leaders of the 60’s 

  

Unit Learning Targets 

Students will ... 

 Analyze the causes, events and results of the Vietnam War 

 Determine the impact of the Kennedy and Johnson administrations. 

 Compare the Civil rights movement of the 60s with that of the 70s. 

 Evaluate the roots and results of the rebellious movements of the 1960s. 

Evidence of Learning 

Summative Assessment (3 days) Student will be divided into design teams to create YouTube videos 

detailing an event related to the Vietnam War, The Civil Rights movement, the Kennedy presidency 

or the Johnson presidency. Videos will be played to the entire class with summative analysis and Q 

and A.  

 

 

 

Equipment needed: Teacher computer/projection set-up, YouTube, Netflix 

Teacher Resources: Discovery Education, YouTube 
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Formative Assessments                                              Alternative Assessments 

 Tests/quizzes 

 Debates  

 Storyboard for video clip 

 Evaluation questions 

 Outlines 

 DBQ 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

The JFK/LBJ years 

 

4 days 

Lesson 2 

Vietnam 

 

4 days 

Lesson 3 

Civil rights in the 60s 

 

4 days 

Teacher Notes:  

 

 

Curriculum Development Resources 

GilderLehrman.org 

 

 

NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 

makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual 

evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 

and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 

idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity 

band independently and proficiently. 
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Content Area Unit 

Name 

Social Studies 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century Themes 

and Skills 
 

 

For information related to the 12 Career Ready Practices follow the links below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 
 

8.2 Technology 

Education, 

Engineering, Design, 

and Computational 

Thinking - 

Programming 
 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and illustrate a 

simple story, Work collaboratively with peers on project, Use digital tools to explore an 

issue and design solution for a problem, Identify how technology improves life, Use 

digital tools to design an approach to solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply engineering 

designs to data collection and solutions, Understand how technology evolves based on 

need and cultural influences. 

 

6-8: Select appropriate technology and applications to create publication on global topic, 

Use technology and social media responsibly, Employ a wide range of digital resources 

to collect data and form solutions, Identify the forces that come into play for further 

development of technology; apply engineering design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized Education Plan 

(IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified students 

based on the instructional modifications listed in the IEP. 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf
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 In the case of General Education - Supported Instruction (GE-SI) Classes, the special education teacher 

will be responsible for support in modifying the curriculum for the students, informing the class room 

teacher of the modifications, and directing instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on disability, preferential 

seating, study guides, copies of class notes, assistive technology and rewording/repeating or clarifying 

directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should modify tests 

for classified students.  Tests may be given in the regular education classroom or completed with the 

inclusion teacher in another location with additional time. Students may be tested separately 

according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency level.  

Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs with the 

assistance of the ESL teacher that promotes language, literacy and content learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional strategies that 

support language and learning goals for all students.  This approach to teaching aligns with preparing 

students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education teacher will be 

responsible for identifying language objectives and additional instructional strategies that improve 

proficiency in English and academic success of ELLs.  Instructional strategies and the necessary 

scaffolds to promote student learning will be shared with the general education teacher for daily lessons 

that are aligned to District Curricula, CCSS, and WIDA Standards.  The general Education teacher and 

ESL teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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 Direct instruction, small group or pullout, about the contrasting letter sound correspondences, 

syllabication patterns and morphology in English supported with connections to their native language, 

native language text and/or resources, graphic organizers, visuals, sentence starters/ sentence frames, 

cloze activities, modeling, working with a partner, timeline and phrase wall and adapted text (in English) 

or specific sections of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content language talk and 

grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding of academic 

language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions show an 

attempt to improve Language Control by embedding academic content vocabulary and Linguistic 

Complexity by expanding and varying sentence structures and using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with new vocabulary 

(adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and develop English 

fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support student’s English 

Proficiency level. ESL teachers will collaborate with regular education teachers to provide appropriate 

differentiation for assessing ELLs. 

 

 

 

 

Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee works to 

understand the reasons behind the student’s low performance level in school and to create and 

implement a plan that is carried out by a variety of staff members in the building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a copy of the 

plan and a timeframe for assessing the growth of the student.  There are academic as well as behavioral 

goals that are listed for the students with recommended strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the student 

improve his/her performance while applying appropriate behavioral strategies consistent with the needs 

of the student. 

 Teachers will report student progress to the I&RS committee within the specified timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students in their class.  

The strategies would be guided by the I&RS plan and be consistent with the student’s ability and 

learning modality.  

 

Modifications:  
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 Clarify all assignments and place specific timeframes for completion.  Provide student with opportunity 

for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations within the 

framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for not completing 

work. 

 Provide time outside the normal class time for completion of work.  Not completing assignments is 

unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students in their class. 

 Assignments and assessments can be planned and implemented with input from the student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge through a variety 

of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s ability in mind.  

 
 
 

 

 

 

 


